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Rudolf Filipovic (University of Zagireb)

THE USE OFF CONTRASTIVE AND ERROR ANALYSIS TO
PRACTICING TEACHIERSY

1. Introduclion

There have been few conferences or symposia on
apphed hngwishics or foreign language teaching where there was
ne paper or even a secton op CLoor CA, Qule a number of papers
have been read al such meebngs and most of them dealt with
interesting topics of CL. (and CA, if the two can be distinguished
at all), These papers and the topics they disenssed definitely
made an important contribution to ihe field of CE and heiped add
to the importance and value of this new or old (as you like)
discaphine or brauch of linguistics, There is, towever, an inler-~
esting feature that one notices immediately if one looks at the
papers read within the last few years, Very few papers offered
direct help to practicing teacliers although some of theym meant
to discuss the application of CA,

One might get a similar Impression, aithough not
the same, of contrastive projects, their interes! and their work.
A majority of thewr products are far from belng practical material
mtended to help practicmyg teachers in their clagsvroom work, When
1 Iooked back at my own contrastive project, the ysceepl, 1
decitded to write a paper about wnat we have done for practicing
teachers of Enrlish in Yugoslavia and whether owr producls? can
ba used by them. I am grateful to Mrs Szentivanyi and Br, W, R,
Lee for giving the an opportunity Lo have my paper discussed at
a conference of pracheing teachers of Bnglish,

A paper read at the Joint T. LT, -~ |, A.T. B, F.1.. conferonce
In Budapest, 9-11 April 1974,
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It would be unjugt, however, if 1 did not meation
some attempts in the past to describe how languages and cultures
could be compared, and whether such a comparison eould be ap-~

plied in é)reign language teaching: Lado’ s book Linguisties Across
Cultures™ geems to be the first attempt to use CA in teaching.

There have been other linguists who have applied
modern linguistic approaches to develop a theoretical basis for
CA of varlous languages4. Aithough this activity proves that CA
wag gaining ground in linguistics, it began to be widely appreeiated
only when it Started to be uged in the field of foreign language
teaching.

Starting from the assumption that one of the major
probleme in the learning of a second language is the interference
caused by the strueturally different native language and that a
cereful contrastive analyeis of the two languages offers an ex-
eellent basis for the preparation of instructional materials and
classroom techniques, the Center for Applied Linguistics under-
took in 1959 a series of contrastive structure studies under the
editorship of Prof. C.A. Ferguson. It was planned to cover five
world languages {(French, German, Italian, Russian, and Spanish},
with two books each: one vdlume on sounds and another on gram.
mar. Ouly three sets (six volumes) covering German?, Italian®
and Spamsn7 were published, while three more books {two on
French® and one on Russiang} remained in manuscript form but
are available in xerox and microfilm form.

The studies were primarily intended for language
teachers and textbook writers in the U. 8. They represented a
pioneeruy ' anturc in the field of applied linguistics, The authors
and editor believed that in tn years the principles of CA would
be more widely recognized and appreciated. 10 Ilowever, aecording
to my information frem the U, S., the six published volumes have
not had any great impaet elther on FLT in general or on the teaching
of the three languages in question. My informants c¢laim that the
studies did not help or prumiote the teaching of the thrree above
mentionzd langueges directly, nor indirectly through their in-
fluence on the writing of texthooks.

The editor' s forecast that the principles of CA
will be more widely recognized and appreciated in about ten years
came true and in 1968 {wo conferences advertiscd the value and
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applicability of CA at both theoretical and applied levels. The
first was the 19th Annual Round Table Conference at Georgetown
Umversity which dealt with Contrastive Linguistics and its peda-
gogical unplxcat:onsl 1, 1n fact, the topics discussed there ranged
from general theoretical ones to CA applications in grammars,
language textbooks, and practical teaching.

One group of leading American linguists showed,
each 1n his specific way and within his field and interest, a link
between general linguistics and CA. Another group consisting of
applied lingusts tried to fix the place of CA in the theory and
practice of language teaching, This conference, whose papers
were printed in.the Georgetown University Monograph Serieslz,
made CA better known in the U.S. and helped it spread both in
the [, S. and Europ=.

Soon after, at another international meeting of
teachers of FL., the FIPLV Congressw held in Zagreb in the
same year {April 1968), CA wus the subject of one section: Con-
trastive Linguisties and its Pedagogical Implications14,

The subjects of group discussions ranged from
highly technical phases of linguistle theory and contrastive pro-
cedures to basic problems of classroom teaching. There again
1t was agreed that contrastive linguistics could contribute a great
deal to language instruction, but that the gap between theoretleal
study and classroom application was still large. *?

The importance of this section can be seen in its
dissernination of the main ideas and results of the Georgetown
conference, as well as in the Jdiscussion of European approaches
to C4, which were defined 1n three pa’Fers (two dealing with German
prcuectsls and one with a Polish onel?). Inthat same year the
Yugoslav S-C-E contrastive project began its organized work on
both CA and EA. it paid special attention to the pedagogical value
of Contrastive Analysis and to the practical application of the
results of EA. 18 1 did not, however, neglect theoretical quéestions,
such as the method to be used, whether to use a corpus or not, ete.

2. YSCECP

I will try to show the use of both CA and EA for
practicing teachers of English jn Yugoslavia. I hope that the same




can be done in any other country where there is a contrastive
project that pays enough attention to the peédagogical value of CA
and whose regults are checked and completed by the findings of
EA.

At the very start of the project (in 1988) we formed
two research groups: one worked on CA, and another worked on
EAlS, ror some time they worked separately. As soonasl
became aware of limitations on the findings of CA and of advan-
tages of the results achievable by EA, I coordinated their work
80 that both team. used each other’s results20, Very often we
had the impression that one could not have worked successfully
without the other,

The EA investigators when trying to explain the
cause of deviation for some iterns used the basic findings of the
CA analysts. And the analysts working on CA quite oiten consulted
the corpus of errors compiled by the EA team workers.

" Their cooperation became even more important
when we started writing pedagogical materials?}, the practical
goal of both teams’ work. For each individual topic the results
of analyses were combined and actually served as a basis for -
pedagogical materials, the teaching material used in classes.

This proved that full application of CA in foreign
language teaching can be obtained only if it is combined with EA,
The authoir s of the pedagogical materials themselves are practicing
teachers of E and are well qualified to prepare the teaching
material for classroom work., In this way, it seems to me, the
YSCECP has bridged the gap between theoretical study and class-
room application and offers practicing teachers of English the
most immediate help in their work.

When in 1970 I wrote on C4 and EA in Pedagogical
Mater:als22 to introduce long summaries of three MA theses on
Syatactic and Morphological Errors in the Speech of L.earners of
English in the S-C-Speaking Area<3 and the first two articles of
teaching materials<*, | pointed out that the work on pedagogical
implications should be based:

a) on the {indings of the contrastive research;
b) on the analysis of errors;
c).on the analyzers’ personal experience with errors; and
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d) on the ‘knowledge of the speciallsts in Engllsh teaching methods,
who know what should be done with learners’ errors when teach-
ing English in the S-C-S5peaking area.

\What I had in mind then was to show how CA and
EA should be appited in order to be usefu! to practiclng teachers,
which means what a contrastive project that carries out CA and
EA can offer to foreign language teachers in their practical work,

3. The Compromise System.

Psycho-linguists (particularly Prof. Slama-Cazacu2d)
tell us that contact analysis - the analysis of systems in contact
1n the learner, during the process of foreign-language acquisltion
« 18 an attempt {0 overcome certain fundamental shortcomings of
CL and CA. These systems, called approximative systems by Dr.
W:lliam Nemser6, are still waiting to be investigated on both
paycholinguistic and pedagogical levels, as we do not know yet
{as Prof. Slama-Cazacu says27) exactly what approximative
systems are and how they can be studied,

When I tried to draw a parallel between the process
nl lingutstic borrowlng and the process of foreign language
acquisition, as both are based on interference of one system
with another, causing deviations from the norms of either language,
i proposed a new concept - a transgitory system which I called a
compromise systeng. I based 1ts name on a technical term in
Lingwistic Sorrowing: phonetic compromise and compromise
repiica, 29

\What does a compromise system consist of, how
flo we define 1t and construct it, how is it linked with a contrastive
priject, and what is its use for practicing feachers? My compro-
mise system consists of all the deviationg from the norm of the
target language which occur when a learner passes {rom the
system of s mother tongue to the system of the target language.
The best way of studying it iz to analyse the errors occurring
in the process of learmng the target language. That is a thorough
aerror analysis. So by studying and systematlzing the errors at
atl levels (phonological, morphological, syntactic, ete,) we shall
obtain a transitery system of errors typical of 5-C learners of
English, Such a system, as artificial as it may lock, helps the
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teachers of English in tl.e S.C-speaking area in developing their
teaching strategy in general and teaching tactics for any problem
and even for every individual case.

The basic pattern of a compromise system built
upon errors made by S«C.speaking learners of English consists
of two main sections: a) deviations from the rules in the use of
the Enghish parts of speech following the traditional-grammar
division, and b) errors in the use of main parts of the sentence
(subject, predicate, cobject, adverbial modifier). In the former
sec.on the deviation from the rules in some parts of speech are
-f both morphological and lexical nature, in others lexical only,
Jue to the himited number of forms in English morphelogy.

The latter section shows: 1) deviations from cor-
rect word«-order, 2) umission of elements, 3) repetition of el-

ements, 4} superfluous elements, 5) incorrect embedding of

clauses, 6) errors 1n building constructions smaller than clauses.

This pattern is further worked out intc a system
as complete as possible. It can serve a practicing teacher as a
aandbook which he can consult whenever he tries to eradicate an
error based on *he interference of the mother tongue.

Consequently, in my compromise system there
are two groups of mistakes: a) those originating in language transfer
~hich must be given special attention because they are the most
irequent and most difficust to eradicate; and b) those originating
.n other sources than language transfer. This is why I decided
from the very start of our Project to carry out research at both
levels - CA and EA. | was convinced that a teaching strategy
based w1 the results of CA and EA {in spite of its possible limi-
tations) is better (for a teacher to use) than a strategy based on
intuition which sometimes works and very often does not.

In fact, we worx for those teachers who need some
help (and they are a great majority) and not for those who do not
need it (they are in the minority).

This is not the only application of EA or its only
use for practicing teachers. It seems to me that a foreign lansuage
teacher should like to know not only the systematized list of errors
which can occur in the source-language speaking area but also a
list of causes for deviations.




Investigations, made by the three MA theses
(mentioned above), have specified the following causes: 1) Inter-
ference from the native language. This is one of the main causes
as here we have a conflict between a highly Inflected language
like S-C and a less inflected one like English; it becomes particu-
larly obvious in sentence structure. 2} Incorrect analogies which
a learner tries to establish within the foreign language. he tries
to apply a general rule to all cases. 3) Knowing or learning another
foreign language can lead the learner to apply the rules of the
othe* language to English. This is particularly common with the
use of verbal tenses where for instance knowing or learning the
rules fur their use in French and German can cause serious
deviativns, 4) Incomplete mastery of the foreign language system
due to the teaching methods used. This cause very often depends
not only on the kind of method used but on the organisation of
teaching. E. g.. new structures are introduced before the preceding
ones have been properly learned, ur not enough attention 15 devoted
to mechanical drill which would help form proper habits. 3) A
transiional phase when the learner is asked to give up his native
language system as a model when speaking  he target language,
but has not yét mastered well enough the system of the target
language. In this phase the stimulus "new" means to him "dif-
ferent from the native language". This may lead to structures
characteristic of neither the mother tongue nor of the target
language. Th.s phenomenon must be explained in the compromise
system. '

To know deviations in the use of English in the S-C-
speaking area with their possible causes can be an invaluable and
very useful piece of information for every teacher of English in
this area. A lot of errors, if we know their nature and origin,
cuuld be avoided or corrected with a suitable methodological ap-
proach to English teaching and with a proper grading of the
teaching material. EA helps achieve the above mentioned goals
and this 12 i1ts main use {(but not the only one) for practicing teachers.

4. Pedagogical Materials.

An equally important and valuable use of E4 is to
complement CA in compiling pedagogical materials. In order to
illustrate the use of CA for practicing teachers I will explain here




how our redagogical materials were conceived30 (in 1968), how
they were developed3l {in 1970), and how they reached (in 1971)
the form and pattern they are published in now and will be written
in from now on%2.

Pedagogical materials, which represent the most
obvious practical result of our project, are being written with
maximura application of the results achieved by both CA and EA,
\We have even put in a third factor which can only add to their ap-
plicability: testing®3, Two types of tests were carried out: the
first consisted of demonstrating pedagogical materials under
classroom conditions and thus evaluating them in the actual
teaching pr.cess; the second type aimed at completing EA (car-
ried out eariler, primarily on the spoken corpus) by additional
wnformation acquired by means of specially designed written
tests. The second type of tests served also to check the basic
poiwnts of wnterference discovered by CA analyzers“ and in this
way alditional information about types and causes of errors was
acquired. :

A coantrastive grammar of the target language based
on the source larguage may be considered as the first result of
CA and EA at a more analytical level; pedagogical materials are
meant to suppiement it as the result of CA and EA at an applied
level. P, M. supply the teacher with teaching material useable in
liscussing any basic element of contrastive grammar or drilling
it at the practicing stage of teaching. Here again we sece a very
valuabie function of P. )M, in the teaching process, as textbooks
and grammars never supply enough material in discussing and
drilling a diffjcult language structure. P, )M, reduce to a minimvm
the danger of a teacher’s following either the old routines or his
own intuition.

In order to make P, M. most applicable in the
teaching process we had 10 discuss which approach and method
of teaching to choose for the selection and grading of material.
llere again we experimented for sr.me time and the first two
articles in Pedagogical Materials! show which way we went. The
first "Tcaching Problems in Presenting Modal Verbs'3%, was
written before my article "The ole of Linguistics in the Develop-
ment of Modern Language Te.v:ach.ing"36 and the second "Teachlng
Problems n Presenting Relative Pronouns'37, after. The dif~
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ference is abvious. While in the first we were still looking for
the best sclution, in the second my two-degree teaching scheme
was applied and proved to be most suitable for further classifica-
tion of the teaching material.

My scheme is based on two approaches: a) habit
formation approach; b) cognitive approach, which represent two
degrees in the teaching scheme. The first degroe consists of
three habit-formation stages, and the second’degree, representing
the creative use of the language, is made up of two more stages.
This particular five.stage schemg covers the process of teaching
through a period of ten or more years and can be well applied in
Yugoslavia in the case of SC learners of E, who according to the
Yugoslav educational system start learning E at the age of ten
or slightly earlier,

How is th.s five-stage scheme applied in writing
P.M.? The P.M. writer collects: a) all the results of CA for
a given item, i.e, all the peints of interference 38, b) all other
sources and causes of mistakes offered by EA3Y, and ¢) all ad-
ditiona] material collected in testing40. Then he consults frequency
counts*! for the item under investigation. The complete gram-
matical inventory reprer nting different uses for the item is
divided into five stages which cover the teaching process from
the beginner’ s up to a very advanced level. The basis for the
hierarchy is the frequency of usage in E.

The methodological justification of my two-.degree
and five-stage scheme was d2veloped by Mirjana Vilke, our ELT
specialist, in her article entitled "On Compillng Pedagogical
Materials. "42 The material of an item is graded in five stages
taking into consideration both frequency and positive and negative
transfer, and what is recommended as forms of teaching.

All the articles - pedagogical materials ~ printed
in this volume, have been based on M. Vilke’s approach, which
consists of the following pattern.

In Stage One ti.c most frequent use of the item is
dealt with and in case of positive transfer mechanical drills and
short dialogues are applied. In the case of negative transfer,
repeated, intensive drills are introduced.

In Stage Two the material is presented in repetition
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exercises and intensive pattern practice. Then additional frequent
uses of the same grammatical item are introduced. Other cases
of interference or tdentified sources of errors are dealt with in
intensive mechanical drills.’

Stags Three covers medium frequent, but important
uses of the same grammatical category. More complicated pattern
drilis are used. The material of the first two stages is repeated,

Ag Stage Four represents the beginning of the
cogmuve approach, mechanical drills are dropped and combinatory
exercises are introduced. In this stage contrastive comparisons
between the structures of the Lg and L4 are followed in exercises.
All the material learned by an inductive approach to grammatical
rules and generalizations is repeated.

In Stage Five we treat all the subcategories of the
grammatical unit not included in earlier stages because of low
frequency, or strong interference combined with low frequency.
They are worked on in exercises based on free oral and written
expressions. To test the learner's ability to seleet the most ap-
propriate form, translation e¢xercises from L_ to L, have been
introduced here. S t

How this pattern can be applied in preparing the
pedagogical materal for a grammatical jtem was iliustrated for
the first ime in M. Vi1lke's article "Teaching Problems in Present-
ing Relative Pronouns™43. In this article the category of English
relative pronouns 1s organized in such a way that the positive
transfer from 3C to E relative pronouns is utilized in teaching
techniques, while the prevention of negative transfer is taken
care of by special drills and exercises. An attempt is made to
grade the materials carefully so that the student adsances slowly
from the material thoroughly learned to more complicated
materal involving more complex choices.

5. Coneclusion.

I hope that this paper has illustrated the way in
which CA and EA can serve a teacher and help him in the process
of language acquisition. Tius discussion is not exhausted with my
paper, it would certainly require further investigation which

would add more information on the subject. However, as limited
a3 .t may be, my discussion has aimed at showing that adequate
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pedagogical materials can be obtained only if CA is combined
with EA. .

The conclusion we can draw from the above discus-
sion 1s that every contrastive project with practical objectives
should be based not only on CA but also on EA and jts immediate
aim should be not only 2 new contrastive grammar of the target
language based on the learner’s mother tongue, but also a compro-
mise system worked out for any two languages on the basis of
error analysis, as well as pedagogical materials written using
the results of both CA and EA. In this way, I hope, it becomes
clear to everybody that neither of the two kinds of analysis should
be neglected or favored at the expense of the other, as they both,
CA and EA, each in its own way, but best when combined, can
be of great use directly and indirectly for practicing teachers.
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Pedagogical Materials”. In: R. Filipovié {ed.), YSCECP,
Pedagogical Materials 1., Zagreb 1971, pp. 1-6.

Since there was little chance for the three theges to be
published, 1 decided to make their main results available
by printing long summaries in R. Filipovi¢ {ed.), YSCECP,
Pedagogical Materials 1., Zagreb 1971.

Vera Andrassy: ' Errors in the Morphology and Syntax of
the Parts of Speech in the English of Learners from the
Serbo- Croatlan-Speaking Area", lbid., pp. 7-31.

Jasna Bilinié: "Errors in Morphology and Syntax of the Verb
1 the Speech of Learners of English in the Serbo-Creoatian-
Speaking Area". Ibid., pp. 32-59.

Stanka Krany&evié: "Errors in the Syntax of the Sentence in
the Speech nf Learners of English in the Serbo-Croatian-
Speaking Area”. Ibid., pp.60-80.
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R. Filipovi¢ {ed.), YSCECP, Pedagogical Materials !},
Zagreb 1971, pp. 81-97, 98.111.

T. Slama-Cazacu: ''Psycholonguistics and Contrastive
Studies". In R. Filipovié (ed.), YSCECP, Studies 4:
Zagreb Conference on English Contrastive Projects, Zagreb

1971., pp. 188-225.

Willlam Nemser: "Approximative Systems of Foreign
Language Learners”. In R. Filipovié (ed, )}, YSCECP,

Studies 1, Zagreb 1969, pp. 3-12. Also in: JRAL, Vol

1X,2, Julius Groos Verlag, Heidelberg 1971, pp. 115-123.
T. 3iama-Cazacu! 0.¢., p. 217.

R. Fiupovié: “A Compromise System. A Link between Lin-
gurstic Borrowing and Foreign Language Learning". In: R.
Filipovié (ed. ), YSCECP, Studies 5, Zagreb 1872, pp. 18-
29. Also in: IRAL-SONDERBAND, Kongresshericht der 3.
Jahrestagung der Gesellschaft fitr angewandte Linguistik
GAL e. V. Herausgegeben von Gerhard Nickel and Albert
Raasch. Julius Groos Veriag, Heidelberg 1872, pp. 197-206.

R. Filipovié: "Compromise Replica and Phonemic Importation".
To Honor Roman Jakobscn, Mouton, 1968, pp. 662-666.

R. Filipovié- The Organization and Objectives of the Project,
Institute of Linguistics, Zagreb 1968, p. 14.

R. Filipovié: "The Yugosiav Serbo-Croatian-Erglish Contras-
ti : Project’’, In: G, Nickel (ed. ) Papers in Contrastive
Linguistics, Cambridge University Press 1971, p. 111,

R. Filipovié: ""CA and EA in Pedagogical Materials'. In:

R. Filipovi¢ {ed.), YSCECP, Pedagogical Materials 1,

Zagreb 1971, Pp. 1-6.

R. Filipovié: "The Yugoslav Serbo-Croatian-English Contras-
tive Project So Far", In: R. Filipovi¢ (ed.), YSCECP. Studies
4. Zapgreb Conference on English Contrastive Prolects 7.9,
December 1970, Zagreb 1971, pp. 60-61.

Cf. the articles by M. Vilke printed in R. Filipovié {2d.),

YSCECP, Pedagogical Materials 1, Zagreb 1871, pp. 81-97,
98-111,

R. Filipovié: ""The YSCECP So Far". In: R, Filipovié¢ (ed.),
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YSCECP, Studies 4: Zagreb Conference on English Con-
trastive Projects 7-9 December 1970, Zagreb 1971, pp.
31-80.

R. Filipovié, "Testing the Results of Contrastive Analysis'’
A paper read at the 3rd AILA Congress in Copenhagen,
1972. Rassegna Italiana di Linguistica Applicata, V, 2,
Roma 1973, pp. 155-156, and in G. Nickel (ed.), AILA
Third Congress - Proceedings Vol. 1, Applied Contrastive
Linguistics, Heidelberg 1974, pp. 97-109.

M.rjana Vilke. 'Teaching Problems in Presenting Modal
Verbs'. In: R. Filipovié {ed.), YSCECP, Pedagogical
Materials 1, Zagreb 1971, pp.81-97.

R. Filipovié, "Udio lingvistike u formiranju modernih me-
toda u nastavi stranih jezika' {The Role of Linguistics in
the Development of Modern Language Teaching). Pedago$ki
rad, Zagreb 1970, XXV, 7-8, pp. 375.391.

Mirjana Vilke. "Teaching Problems i1n Presenting Relative
Pronouns'’. In: R. Filipovié (ed.), YSCECP, Pedagogical
Materials 1, Zagreb 1971, pp. 98-111.

They can be found 1n our publications Reports and Studies.

They are found in the three MA theses. {(Cf. Note 23.)

We plan to print the results of the testing in our publi-
cations.

H. V. George: Verb-Form Frequency Count, Central
Institute of English, Hyderabad 1963. See also: ELT, Vol.
18, No. 1, Oct 1963, pp. 31-37.

Thas article will appear in our publication; R, Filipovié
{ed.}, YSCECP, Studies §,

R, Filipovi¢ (ed.}, YSCECP, Pedagogical Materials 1,
Zagreb 1971, pp. 98-111.
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Radmila Djordjevié (Unlversity of Beograd)

SOME PROBLEMS IN TEACHING ENGLISH NOUN PHRASES AS
SUBJECT TO SERBO-CROATIAN SPEAKERS

(Based on the report, Ljiljana Mihailovié: ""Noun Phrases asg Subject
in English and Serbo-Croatian')l

1.1, Enghish is mainly an analytical language, Serbo-Croatian

18 haghly synthetic. This important difference between the two
languages becomes evident when contrasting noun phrases (henceforth
NPj as subject in Enghsh and Serbo-Croat (henceforth E and SC).

1.2, According to the author of the report, the main differences
and contrasts between NPs as subject in E and SC arise from the
following features of the two languages:

English:

a) fixed word order,
b) few concord-bearing verbal forms, and,
¢} lack of inflection in nouns.

Serbo=-Croatian:

a) much freer wosd order,
b} manifold exponents of concord with verbs, and,
c} a rich inflectional case system. 2

In other words, ", ,.the noun phrase functioning as ' subject’
precedes the finite verb phrase and selects its number in case there
18 a concord bearer in the verbal phrase’, 3 The subject in SC is
"...the P n the nominative case which functions in the verb number-
-person-and-gender agreement rule", 4

It follows that distribution is the governing principle in E,
form in SC, while the semantic element functions in both languages.
[n vther words, -word order 18 the principal criterion for determining

subjecthood 1n E, and concord .5 the principal criterion for determining
subjecthood in SC.
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1.3. The author of the report mentions certain conirasts and
differences between L.t and L‘s where interference can be expected:

1} There are instances in SC, but not in E. where the
sybject is deleted:

Does your father smoke? Yes, he does.

Da li tvoj otac pusi? Pysi (Smokes).

2) There are instances in SC "...where there is no gram-
matical Subject and the underlying subject appears in an oblique
form"?, which is not found in E:

Mary is comfortable. Mariji je udobno.
I am sorry. Zao mi je.
1 am glad. Milo mi je.

3} Concord between NP in the function of subject with such
modifiers as: mnogo {many}, pola (half), veéina (most) or numerals
over four and the finite verb rase® differs :n E and SC. These
NPs take a plural verb in E, and a singular verb in SC:

Many boys were absent.  Mnogo delaka je bilo odsutno.

2.1, Because of the contrasts and differences mentionad under
1), 21, and 3) one may expect the following errors of SC learners
speaking E:

l)a. lanswers to i1nverted questions): Does your father smoke” *Smokes.
2)b. (NP + tense be + VP): *It is comfortable to Mary.
3le. (modifier many + X+ VP): *Many boys was absent.

d. {predeterminer half + determiner + N + VP}: *Half the girls
doesn’ t agree with the proposal.

e. (modifter most + N + VP): *Most people respects each other.
f. inumeral over foyr + N + VP): *Ten houses has been destroyed.

3.2. Analyzing the errors which might be expected on the basis
of the Report, one could on the basis of teaching experience divide
them into two groups:

1) More probable errers - errors which students ysually
make - those for which there is a higher probability of occurrence.

2) Less probable errors - errors which students make only
occasionally regardless of the degree of contrast but for which
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there would be a theoretical explanation if they did.

In order to verify this statement, and in order to separate
errors which might be attributed to contrasts bv.ween LS and Lt
from other sources of error, a test was given to a sample of more
than 300 secondary school pupils in Zagreb who had been learning
English for 7-8 years. The pupils were asked to translate from SC
Ints E three sentences using simple vocabulary for each of the six
types of contrasts singled out by the analyzer, i.e. structures
mentioned under 2.1. {a., b., c., d., e., and i), cases which could
be expected 1o show the effects of interference from Ls. The fol-
1¢ ¥in7 results were obtained:

Types | Percentage of Percentage of Percentage of the
of the sample that the sample tha: sample that made
con- transtated the made an error an error which
trasts | structures with which might be might be at-
contrasts cor- attributed to tributed to other
rectly contrasis be- sources of error

tween Ls and Lt

a. 82.13 0.9 18. 8
b. 86.2 6.2 7.8
c. 88.6 6.7 1.7
d. 84.8 9.0 6.2
e, 30.2 1.4 16. 4
I. 64. 7 7.2 28.1

The results of the test’ have confirmed the hypothesis that
errors due to interference can be divided into those that are more
Probable and those that are less probable to occur. They have also
indicated that in teaching the structures under analysis attention
should be paid to the contrasts found, in the following order:
greatest care ghould be taken of with s‘rusture d., then structures

f., ¢.. b., e., and a,.

2
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The results also show that the highest percentage of er-
rors that cannot be attributed to interference are found in struc-
tures f., a,, and e,, and conversely, that the highest percentage
of correct translations were found in structures c., b., and 4.
This gives a different llst of teaching priorities - siructure f.
moves to first place, although most of the errors macde are not
due to interference, then come structures:e., a., d., b,, andc,

Thus, our analysis of these errors indicates clearly that
the degree of contrast between L and L does not explain all er-
rors in foreign language learning. Contrastive analysis offers only
a partial explanation, The relevance of error analysis”to language
teaching is therefore becoming more and more clear.

2,3, As we are primarily concerned with contrasts and dif-
ferences between E and SC in teaching E, and as NPs as subject
will of necesslity be selected for teaching E to SC speakers, this
paper deals with some of the problems of drilling and testing the
above-mentioned aspects of E grammar.

1st stage

3.1. Because of its frequency both in language and consequently
in drills, the inverted question pattern 1S usually mastered by SC
learners although the deletion of the subject in answers to questions
in SC may result 1n interference. The best technique for drilling
the pattern is question-and.answer exercises combined with

transformation:
Teacher: Student I: Student IL:
Do you wash every day? Yes, I do. No, [ don’t.
Do you brush your teeth
every morning? Yes, I do. No, 1don’t. +
Do they smoke? Yes, they do. No, they don’t.

Do they speak English? Yes, they do. No, they don't.
Does your sister wash
every morning? Yes, she does. Ne, She doesn’ {.
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Does your brother brush

hig teeth every morning? Yes, he does. No, he doesn’t,
Does your father smoke? Yes, he does, No, he doesn’t,
Does your mother speak

English? Yes, she does. No, she doesn’:

It seems that Yes instead of Yes, he does /Yes + a clause/

ocCurs as an answer to the inverted question more often than Smokes
{error a. mentioned under 1. 3. ), If Smokes as an answer does oC-
cur, it will probably be the result of insuificient drilling, rather than

interference,
2nd stage
3.2, At this stage the pattern: Mary is comfortable might be

presented and drilled. An oral suhstitution can be introduced to
prevent error b, mentioned under 1. 3. ;

3.3,

Teacher: Mary is comfortable,
Students: Mary is comfortable,
Teacher: Cold.

Students: Mary is cold.
Teacher: Warm.

Students: Mary is warm.
Teacher: Pleased.

Students: Mary is pleased.
Teacher: Sorry.

Students: Mary is sorry.

*Teacher: Glad.

Students: Mary is glad. etc.

-

3rd stage

Al ‘his stage attention could be paid to concord in E, Pos-

sible errors ¢., d., €., and f., due to contrasts and differences

with L

mentioned ynder 1. 3., might be prevented by oral

translation drills:

Teacher: Student:

c.

anogo dedaka je bilo odsuino, Many boys were absent.
Mnogo devojdica je Lu'e pr.sutny. Many girls were present,
Mnogo uéenika je biiv bolesns, Mane srwdents were jlf,

Mnogo igraéaka je biiy j2lo2e oo Many toys were on display.
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d.

Pola ulenika ne radi. Half the students don’t work.
Pola vojnika se ne bori. Half the soldiers don’t fight.
Pola dece ne &ita. Half the children don’ t read.
Pola radnikca ne dolazi na Half the workers don’t come
vreme, on ti_me'

e.

Vedéina Jjudi se medjusobno pomaZe. LIost pecple help each other.
Veéina ljudi se medjusobno voll, Most people love each other.
Veéina ljud! se medjusobno

poseduje. Most people visit each other.
Veéina ljudi se medjusobno

pozdravlja. Most people greet each other,
f.

Peti pisama je napisano. Five letters have been written,
Sest jabuka je oljusteno. Six apples have been peeled.
Sedam decaka je izabrano. Seven boys have been chosen.
Osam kola je prodato. Eight cars have been sold. etc.

For slow learners written ;ranslation exercises of the same
type, done at school or at home, could be used as well. A combination
of oral and written translation drills might help the students at this
gtage to make generalizations about the concord of NPs with a verb
phrase in E.

3.4. Repetition of the drills and revision of all the cases at
further stages of EFL courses would be useful.

4,1, The author of the report gives a detailed description of the
NPs as subject not 1n initial position, but she does not contrast these
instances with SC, ”...as word order and concord will be dealt with

In this project under separate headings”. 9 One can divide the instances
of mversion into three groups, mainly on the basis of distribution as
they comprise three different structures, and present them In the
following order:

LT

- Obligatory inversion of the NPs as subject with the main
verb; VP + NP (mentioned i1n the report under 2.1., 2,1,, and 2. 6),

~ Obligatory inversion of the NP as subject and the first
auxiliary verb, Aux + NP + V' {mentioned in the report under 2. 11,,
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2.9., 2,3, 2.5, and 2,10).

= Optional inversion: VP + NP or NP + VP (mentioned in
the report under 2. 8. and 2.4.).

5.1, In order to s¢ how well the students can handle the
points of E syntax mentioned in 3, 1., 3.2., 3. 3., and 3.4,, to
diagnose the weak points and organize remedial work, tests of
the students mastery of these aspects of NPs as subject in E
should be administered.

5.2, Multiple choice and completion techniques are most
trequently used and recommended in objective testing. For example:

5,2.1. Does your father smoke?

. He smokes.
. Yes, he does.
. Smokes.

a
b
[+
5.2.2. A4: The baby is cold.
B:a, Iam cold, too.
b. 1t is cold to me, too.
¢. L have a cold, too.

5,2.3. Many boys absent,

a, is
b. was
c. were

5.2.4. "lalf the children play.

1. are not
b. does not
¢. do not

5.2.5. Most people each other.

a. love
b. loves
c. loving

3.2.6. TFive letters been written.

a, has
b, have
¢. having
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NOTES s

Ljiljana Mihailovié¢, "Noun Phrases as Subject in English
and Serbo-Croatian', In R. Filipovié, ed., The Yugoslav

Serbo-Croatian-English Contrastive Project, 4. Reports

3, Zagreb, institute of Linguistics, 1970, pp. 128-138.
Ibid., pp. 134-135.

Ibid., p.129.

Ibid., p.133.

Ibid, , p. 135.

Ibid., p.133.

The number of pupils who responded varied from sentence
to sentencs (some did not even try to translate some of the
senteaces): which is in a way also meaningful. The number
of those who responded ruag from 361 (a sentence with
structure €. ) to 556 (a gentence with structure a. ).

The errors found In the tranglation test that cannot be
explained by contrasts between the two languages are not
analyzed here for several reasons:

a} Although the results obtained can give a general idea of
certain tendencies, we cannot consider them fully representativ
ag the language proficiency of the sample was not meagured.

b) Only one technique of error analysis was used so that the
resulis would be fully relevant.

¢} Translation as a measuring instrument is not reliable
enough. Translation of sentences without contrasts, ag a
controlling test, was not required,

d) Although the gentences selected for translation are
phrased in the simplest vocabulary, translation from L
into L, remains one of the most difficult tasks. [tisa *®
technique which ig not often practised at the level where
the test wag administered. On the contrary, pupils are
constantly ipstructed to avoid the use of the mother tongue,
a fact which cannot be overlooked.

Ljiljana Mihailovi¢, op. cit., pp.129-130,
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Radmila Djordjevié¢ (University of Beograd}

PRCBLEMS IN TEACHING THE STRUCTURE OF SOME ENGLISH
NOUN PHRASES AS SUBJECT TO SERBC-CRCATIAN SPEAKERS

(Based on the report, Ljiljana Mihailovié, "Additional Notes on
Noun Phrases in the Function of Subject in English and Serbo-

Croatian"l)

i. 1. Enuocentric constructions seem to be among the language

universals. Noun phrases (henceforth NPs} in English and Serbo-

~Croat thenceforth E and SC) as iterns in these constructions,can

have different functions and differenf constifuents, the only obliga-

tory one being the noun, Attributes are not obligatory, but if they

occur their distribution varieg, thus affecting the word order of
the sentence.

1, 2. The structure of some of these constructions in E - NPs

in the function of subject - and their SC counterparts were considered
in the above-mentioned Report. As '"an unmodified noun in the
function of subject in E as a ryle corresponds to an unmodified

noun in SC..''%, a group of aftributes - the determiners - were
contrasted with the corresponding determiners in SC. In fact, only
one subsystem of determiners:

a} demonstrative determiners: this-these, that-those,

b) possessive determin2rs: my-his-her-its,

¢) proper names inflected for the genitive case: John's
was considered because '...they belong to the same positional
class, i.e. one term excludes all the others”3, as well as

Y predeterminers: all, both, hali.

There was another good reason to include only the four demon-
stratives and to contrast them fully: they are ". .. in number con-
cord with the noun (this boy - these boys)... their singular forms
are not susceptible to the opposition countable /uncountable’4,

2.1 We shall summarize the contrasts and differences which
have been singled outby the author of the Report in a sequence
which iz relevant for teaching purpdses,
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2.1,1,  "With certain lexical sets. such as parts of the body.
articles of clothing, kinship terms and some other lexical items. ..
1f the possessive determiner in one of the E NPs in the sentence
{not necessarily a NP as subject - R. Dj.} and the correlated pos-
sessor are in certain syntactic relationships, ...if :he}]are most
directly dominated by the same S-node, then the possessive in an
E NP usually has a zero equivalent in a SC NP",

a) His health never bothers him.
(¢ Zdravlje ga nikad ne brine,
b) John hurt his leg.
DZon je povredio ¢ nogu,

2.1.2. The proper name inflected for the genitive case and the
determiners helong to the same positional class, i.e. one excludes
the other {That John's book is not a possible NP in E), which is
not true in §C,

2, 1.3, Demonstrative and possessive determiners belong to the
same positional clags in present-day English, but to different
positional classes 1n SC. Structures in which both demonstrative
and possessive determiners occur in SC correspond to structures
with the so-called "doubie genitive" in E:

That painting of yours was gold yesterday.
Ona tvoja slika je jule prodana,

2.1. 4, The posaessive determiner in an E NP'in the function of
subject {in sentences with intransitive verbs)® has two equivalents
1 SC: the possessive pronoun or the possessive dative {enclitic

form]):
Ay father died last year.
Moj otac je umro proSle godine,
tac mije umro prodle godine,
1, 3.5, Possessive determiners have sometimes only the accusative

of the personal pronoun as a SC counterpart "ethical acn;rusatives"
which "are not felt ag possessives by the SC speaker',

My leg hurts.
) Bolii_ns noga,

1, 3.8, The order of the predeterminers:}_g, both, half and the
determiners in an E NP Is ﬁxeda, the former preceding the latter,
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which is not obligatory in SC:

all those houses sve one kuée
#those all houses one sve kuée
1.3.7, "E subject NPs which have a possessive determiner

or a proper name inflected for the gentitive case can undergo
deletion ot the head noun' if it is ''.,. identical to the head noun
10t Nominal Predicate, the dependent possessive form (pos-
sessive adjective - R, Dj.} being replaced by the independent™?
{possessive pronocun - R, Dj.), which is imposaible in SC, as
Jdependent and independent possessives are formally identical:

Yours has been a tragic marriage,
#Tvoj je bio nesreéan brak.

2.1, In view of the preceding, the following errors in the
analyzed structures might be expected from Serbo-Croatian
speakers:

2. 1.1, a, {Possessive determiner + N + VP): *Health never
bothers him. (omission of his in the Subject NP)
b. (NP + V + Possessive determiner + N): #*John hurt
leg. (omission ofﬁg in the object NP)

2.1, 2. ¢. (Demonsirative determiner + N + Double genitive of
a proper name): xThat John's book is interesting.

2.1.3. d. {Demonstrative determiner + N + Double genitive
+ NP): *That your drawing is nice.
2. 1.4 e. (Possessive determiner + N + Vi, + Complement):
*Father died me last year.
. 1.5 f. (Possessive determiner + N + V). *My leg hurts me.
2.1.6, g. {Predeterminer all + Demonstrative deternfiner + N

+ VP): *Those all houses were built recently,
(Predeterminer half/both + Determiner + N + VP)

2. 1.1, h. (Independent possessive + VP): *Your has been a
{ragic marriage.

2.2, Teaching experience suggests that some errors are more
ptvbable, whereas others are less probable even at the beginning
level In spate of the contrasts between I..8 and Lt’ In order to prove
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the hypothesis a test was given to a sample of more than 500
secondary school pupils in Zagreb who had been learning English
for 7-8 years. The pupils were asked to translate from SC into
E three sentences phrased in simple vocabulary illustrating each
type of contrast that had been singled out by the analyzer except
structure h, (the structures mentioned under 2.1. - from a. to
g.) The following results were obtained:

Types Percentage of Percentage of Percentage of the
of the sample that the sample that |sample that made
con- translated the made an error |an error which
trastg |®tructures with {which might be |might be attributed
contrasts cor-~ attributed to to other sources
rectly contrasts be- of error
tween Ls and Lt
a, 73.4 22.0 4.6
b, 24. 4 63.6 22,0
c. 14. 7 75.4 9,8
d. i 32.1 39.9 28.0
e, 93.1 0.6 6.3
f, 26.7 18.9 54. 4
g. 59.0 12.7 28.3

The results of the test confirmed the above-stated hypothesis.
The following order shows the strength of interference: L _ interference
proved to be the strongest in type c., then come types: b.s,' d.. a.,
{., and g.. The results of the test showed that errors which might
be attributed to interference are more numerous for almost the
whole group of contrasted structures than errors that may have
other sources, the difference being in some cases extremely con-
Jancing, Only with errors e. and g. this was not the case. It goes
without saying that extensive drills should be planned for errors
¢., b.,d.,a., f., g, andh.

2.2, As the contrasted structures will certainly be selected
for EFL courses to SC speakers, and as the structures were
aequenced (graded) for teaching purposes under 1.3., drills and
some tests will be suggested below.
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3.1, The selection of language items for teaching is interde-
pendent within language levels. For instance, the selection of
grammatical items depends on the selection of lexis and vice versa.
Lexical items denoting the parts of the body, kinship terms and
articles of clothing ar« usually selected for the first stage of learn-
ing on the basis of their frequency, thus forcing the teacher to pre-
sent and drill certain structures of NPs both as subject and ag object
at early stages regardless of the degree of the difference between
L_and L.,

s t

To avoid the omission of the possessive determiners

tafore the above-mentioned lexical items (error a, noted under
2.1,1,) which is a common error for SC speakers, oral substitu-
r1on drills and substitution tables can be used. This can be done
atter the present tenses and the possessive determiners have been
introduced, not at the very beginning of the course when only
unmodified NPs are still being taught. For example:

Teacher: My dress needs washing.
Students: My dress needs washing,.
Teacher: His shirt,

Students: His shirt needs washing.
Teacher: My blouse,

Students: My blouse needs washing,
Teacher: Her skirt.

Students: Her skirt needs washing. etc,

Teacher: His homework is the best,
Students: His homework is the best,
Teacher: My pen.

Students: My pen is the best.
Teacher: Her class. .
Students: Hev class is the best.
Teacher: His book.

Students: His book is the best, ete,

My aunt does not | live here,
His uncle work

Her cousin study there,
My sister go shopping
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2nd stage

3.2, It seemns reasonable to drill the same NPs as object

in Stage Two. This way we shall provide extensive drills of

the construction and by varying its position break the monotony
of mechanical exercises. Oral substitution drills, substitution
tables and the question-and-answer technique my be used:

Teacher: I left my blouse on the chair.
Students: [ left my blouse on the chair.
Teacher: Skirt.

Students; 1 left my skirt on the chair.
Teacher: Apron,

Students: [ left my apron on the chair.
Teacher: Shirt ,

Students: [ left my shirt on the chair.
Teacher: Trousers.

Students: 1 left my trousers on the chair. etc.

John washed his hands | last evening.
Peter face
Brian neciz
Stephen hair

When does Tom go to his office”

e goes to his office at &,

Whan did Ann do her horaework”

She did her homework yesterday.

When did Aan have all her lessons?

She had all her lessons in the afternoon.

Who did &nn spend the weekend with?

She speat the weekend with her parents (her sister,
her cousin,
her brother).
ete.
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3rd stage
3,8, Teaching the double genitive at this stage would help to

avoid errors c. and d. {mentioned under 2.1,3, and 2,1.4,},

To avoid error c, the first step would be to drill the
double genitive, which is the equivalent of SC NP structure:
demonstrative determiner + genitive + noun. The following oral
substitution drill might be helpft.xl:

Teacher: This holiday of John’s costs money.
Students: This holiday of John' s costs money.
Teacher: Journey,
_ Students: This journey of John’ s costs money,

+7 Teacher: Suit.
Students: This suit of John’ s costs money.
Teacher: Car.
Students: This car of John’ 8 costs money, etc,

3.4, To avoid error d, (mentioned ynder 2.1, 3,} the second

step would be to driil the double genitive which presupposes
knowledge of the possessive pronouns. This double genitive is now
the equivalent of the following SC NP structure: demonstrative
determiner + possessive determiner + noun. Substitution tables
may gerve a8 a basis for drill:

That drawing of yours ig nice
book ' his interesting
letter hers axciting
report theirs amusging
article mine - ugeful
3.5. Stage three also geems to be the appropriate point

to teach thoge structures of E NPs which have two corresponding
structures in SC, the head noun heing one of the lexical items
mentioned under 1. 3.1, ;
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E : possessive determiner + noun
5C : a) possessive determiner + noun
b) noun + ethical (enclitic) dative

As the latter SC structure (under b) seems to be more frequent,
and as there is no contrast in the structure under a, error e,
{mentioned under 2. 1.4.)} may cccur. To prevent its occurre:ince

a drill should be given to students. Oral transiation might be used:

Otac mi se oporavio proile nedelje.

My father recovered last week.

Majka mi se oporavila progle nedelje.

My mother recovered last week.

Brat mi se oporavio pro&le nedelje.

My brother recovered last week.

Sestra mi se oporavila pro$le nedelje.

My sister recovered last week.

Deda mi se oporavio progle nedelje.

My grandfather recovered last week. ete.

While drilling this structure the teacher might use it,
as the author of the Report suggests, to show the students how much
freer word order is in SC than in E, giving five combinations of the
same structure in SC to translate into E where only two possibilities
exist:

Otac mi se oporavio prosle nedelje.

Moj ofac se oporavio proile nedelje.

My father recovered last week.

Moj otac oporavio se pro3le nedelje.
Progle nedelje se moj otac oporavio.
Prosle nedelje mi se otac oporavio.
Last week my f{ather recovered.

3.6, Error f. {mentloned under 2, 1, 5. } may occur in
structures in which ethical datives (ethical accussatives}, although
not felt as possessives in SC, are the only equivalents-to the E
possessives. Completion may be used to drill the structure at this
stage: '

Ieg hurts if 1 move if.

arm hurts if you move it,

foot hurts if she moves it,

finger hurts if he moves 1t. etc.

g1
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Matching tables might be a further step:

My feet hurt when I read too much,
My eyes hurt when I think too hard.
My back hurts when I write too much.
- My head aches when I stand too long.
My palm itches when I walk too far.
4th stage

Oral translation might be given as a final step in preventing
error {,:

Boli me noga. My leg hurts,
Boli me 8rce. My heart aches.
Bole me ledja. My back hurts,
Svrbi me dlan. My palm itches,

Vrti mi se u glavi. My head spins. etc,

Tranela’ion has gone out of fashion in teaching and learning foreign
langusges, but in translating orally a few well.chosen sentences
sentences with the same pattern and simple and well-known vocab.-
lary - the student does not take L-S as such, he does not shift from
one code to the other. He takes L_ as any other stimulus. W.S,
Allen recomnmends and explains tEe technique of oral translation in
the fcllowing way: Translating well-chosen structures from Lg

into L, "...1s not strictly speaking translation at all, but merely
a practical application of the fact that our thoughts are bound up

in words, when we learn a new language. we have to train our
thoughts to move in other patterns. " Teachers are only '...evoking
certain thou%ht-patterns tor immediate expression in the new
mediwum,. ..' 1V this way. Therefore. in drilling certain structures
as such the stimulus may be given in L.

3.7 As concord between NPs and predeterminers is lnvariably
taught at an earlier stagel . the position of the predeterminers
and determiners m the NPs could be presented at this poit.l, Stu-
dents should already Le aware of the acceptabl? word order InE
for the cluster. predeterminer + determiner, To prevent error g.
(mentioned under 2, 1. 6.} charts are recommended by the author
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of the Report. The following oral translation drill might also be

* gl"n. The two versions of SC word order(predeterminer + determiner
and determiner + predeterminer) are glternated in the drill while
each §C determiner matches its noun in gender:

Sve one ideje su blle koriene.
All those ideas were useful.

Sve one sugestije su bile korisne.
All those suggestions were useful.

One sve knjige su bile korisne.
All those books were useful.

One ave novine gu bile korisne.
All thogse newspapers were useful,

Svi oni planovi su bili korisni.
All those plans were useful,

Svi oni predlozi su bili korisni.
All those proposals were useful.

Oni svi idiomi su bili korisni.
All those idioms were useful.

Oni svi zadaci su bili korisni.
All those assignments were useful.

Pola Aninih stvari je bllo novo.
Half Ann’ s things were new.

Pola Aninih knjiga je bilo novo,
Half Ann’'s books were new.

Aninih pola haljina je bllo novo.
Half Ann’s dresses were new.

Aninih pola cipela je bllo novo.
Half Ann’s shoes were new.

Obe moje sesire e dodi,
Both by sisters will come.

Moje obe rodjake ¢e doél.
Both my cousins will come.

Obe moje prijateljice de doéi.
Both my friends wlll come.

Moje obe udenice ée doéi.
Both my students will come. ete.

ERIC v
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examples:
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5th stage

To avoid error h. {mentioned under 2.1.7.) one might
gtart with the similarities between Ls and Lt’ i. e. with the following

John' 8 mind was a healthy mind.
Jovanov duh je bio zdrav duh.

Your marriage has been a tragic marriage.
Tvoj brak je bio nesreéan brak.

The contrast between Lg and Ly could be presented in the seco_nd
step < the se.tences where deletion of the NP under the conditions

mentioned under 2. 1.7. can take place in Lt but not in Ls:

John's was a healthy mind.
sJovanov je bio zdrav dult.

Yours has been a tragic marriage.
#*Tvoj je bio tragitan brak.

The , deletion In I..t might be presented as a transformation in some

courses:

Your marriage has been a tragic marriage #
Yours has been a tragic marriage.

Once the transformation has been presented it can be drilled using
the question-and-answer technique:

4. 1.

Whose (mind) was a healthyY mind?
John’ 8 was a healthy mind.

Whose {marriage) hae been a tragic marriage?
Yours has been a tragic marriage,

Whose (principles) were the soundest principles?
Chomsky’ g were the gsoundest principles.

Whose (life) was a fruitful life?
His was a fruitful life.

Whose {(denial} was a prophetic denial?
Theirs was a pr¢phetic denial. etc.

The following test itemsa on the structure of NPs

are suggested to check the teaching of this point of E syntax and
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evaluate the knowledge of the students:

4.1.1, My aunt does not live here. T F
Aunt does not live here, TF
4, 1,2, John washes the hands every morning.

TF
John washes his hands every morning. T F

4. 1.3, costs money,

a, That John's journey.
b, John’s that journey
¢. That journey of John's.

4,1.4, was nice.

That your journey
Your that journey
¢, That journey of yours

op

4.1.5. when [ arrived.

My son recovered
Son recovered me
¢. My son recovered me

ge

4,1,6, whenever I stand.

The leg hurts me
My leg hurts
¢. Leg hurts

op

4,1.1, fdeas were useful,

. Thosge all
. All thoge
¢. The all those

o w

books are new.

a. Half Ann’s
b, Ann’s half
¢. The half Ann’ s

sisters will come.

a, My both
b, The my hoth
¢. Both my




10,

i1.

has heen a tragic marriage.

a, Your
b. Yours
¢, You

NOTES
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L.oc. cit.
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For the position of predeterminers In a VP gee: Ljiljana
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numeral one which was contrasted in the Report on pages
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See the previous paper on "NPs as subject in E and SC",
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Radmila Djordjevi¢ (University of Beograd)

SOME PROBLEMS IN TEACHING ENGLISH PRONOMINALIZATION
TO SERBO-CROATIAN SPEAKERS

(Based on the report, Ljiljana Mihailovié: "On Differences in
Pronominalization in English and Serboeroat"}!

i. 1. The concept of definiteness and indefiniteness in
English and Serbocroat {(henceforth E and SC) differs grammatical-
ly. its exponents in E are the articles, which have no word class
equivalents in SC, and in SC definite/indefinite adjective forms
which have zero equivalents in E. But the definite and indefinite
articles are not the only surface structure realizations of the
concept of definiteness and indefiniteness in E. Pronominalization™
in E depends on whether the referent of a NP (noun phrase) is
specified of unspecified. Consequently there are two rules for
pronominalization In E. ""SC does not have two rules for pronomi-
nalization, the definite pronouns (personal pronouns - R,Dj.) meet-
ing both the rules for definite and indefinite pronominalization'. 2

1. 2. Four types of contras: have been singled out:
i) On the grammatical level, the SCdefinite pronouns
are used for both definite and indefinite pronominalization:

John has bought a car.  Jovan je kupio kola.
When did be buy it? Kada ih je kupio?
John hasn't got a car.  Jovan nema kola.
Why doesn’t he buy one? Zasto ih ne kupi”

2) The semantic {eatures of the indefinite determiner
andetnite article) of E NPs are relevant to pronominalization.

Tne condition Jor deilnite pronoeminalization is met
when *he indefiniie determuner is specified. If it means "a certain"
{apecified). NP8 are pronominalized by using definite pronouns;
if it refers to an unspecified entity (unspecified), "...then the
phrase must be pronominalized by using one"3:

]
1
o

i0 /
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She wants to marry a Swede.,  Ona hoée da se uda za
(specified - a certain Swede) Svedjanina.

Where did she find him? Gde g2 je nadla?

She wants to marry a Swede, Ona hoée da se uda za
(unspecified - non-referential). Svedjanina.

Where will she find one? Gde €e ga naéi?

" ..If we state that somebody has something there
is no doubt that the object exists"4, the object ig preceded by an
ndefinite determiner, which is specified. The condition for definite
pronominalization is met:

He has a red car.
When did he buy the car?
When did he buy it?

"In positive existential sentences introduced by a
non-locative there, the NP in the function of subject i8 established
as s, cified../'>. The condition for definite pronominalization is met:

There is a book on my desk.
Will you pass the book to me?
Will you pass_it to me?

3) The SC personal pronoun paradigm which distin-
guishes gender is the equivalent of the E indefinite pronoun one
which ". .. does not distinguish. . .pasculine/feminine (feature-R. Dj. ),
heing a pronoun susceptible onty to the contrast of defimte {indefinite

and specified) unspecified in the referential indices of the NPs 1t
substitutes"6,

4) Furthermore, there are cases in SC where prono-
minalization is not obligatory (after the verbs: dati - to give, pozajmiti

- to lend, kupiti - to buy, doneti - to bring, etc.), whereas in E it
usually is,

2.1, if we assume that the contrasts will cause
interference and that the differences will cause analogy with the
related form in Lt’ we may expect five kinds of errors:

2.1, a. He hasn’t got a car.
*Why doesn’t he buy it {or them}?
b. When did he buy the car?
*He bought 'one yesterday.

41




2.1.2,

2.1.3.

2. 1.4,
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¢. She wants to marry a Swede {unspecified).
*Where will she find him?
d. She has married a Swede [specified).
*Where did she find one?
e, He has a red car.
*When did he buy one?
f. There is a book on my desk.
*Will you pass gne to me, please?

Er:.:::ors are unlikely since one does not make the
masculine/ feminine distinction as do the SC definite pronouns.

g€. There’s no armchair in his room.
*There should be. (omission of one).

A closer look at the seven types of errors leads

one to conclude that errors a. and ¢. may be the result of dif-
ferences between Lg and Lt' i.e, the fact that the definite/indefinite
opposition within the system of personal pronocuns does not exist

in SC. Error g. could be aseribed to the contrast between the two
languages, and errors b, d., e., and . to an analogy with the
related form in L (indefinite pronoun}. As in the previous two
papers a translation test was administered to secondary school
pupils. The pupils were asked to translate three sentences of

each type of error predicted by the analysis, except error g. which
was omitted by mistake. The following resulis were obtained:

Types Percentage of Percentage of Percentage of the
of the sample that the sample that sample that made an
con- translated the made an error error which might be
trasts |structures with which might be attributed to other
. contrasts and attrikbuted to sources of error
differences cor- |conirasts and
rectly differences be-
tween Ls and Lt
a, 6.4 88.6 5.0
b, 95.8 0.5 3.7
c. 2.8 8.2 1.9
d. .64.2 18.9 16.9
e ., 97.8 0.2 2.0
f. 90.2 0.7 9.1
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The results showed that interference is very strong
in cases when there are differences between Lgand L, - errors a.
(88. 6%), and c. (78.2%). Analogy with the related form in Lt {the
existance of the indefinite pronoun) is less powerful ag a source of
error: 18. 9% of the sample made the error recorded as d., while
the percentages are negligible for errors b., €., and f., Other
sources of error were found in the case of c. (19.0%), d. (16. 9%)
£, (9.1%), a. (5.0%), b, {3.7%), and e. {2. 0%).

3.1, This paper will cover certain aspects of the problems
of selection, grading, presentation, drill, and testing as related
to the teaching of the E indefinite pronoun one.

3.2, The indefinite pronoun one will, of course, he
selected for every EFL course, as it Is a structural word. It is
not, however, one of the most frequent, to take only the criterion
of frequency into consideration. 7 It follows that the indefinite
pronoun one will not be selected for presentation to beginners,

i,e, in stage one.

3.3, As interference depends on .. how far the learner
has got with the new language’8, errors may be prevented by
suitable grading and adequate methodology. The relation of one
language element to other language elements, the level of the
course, the age of the students and the need for repetition are
important factors in grading, as well as the results of contrastive
analysis. These factors will be relevant in grading E indefinite
pronoun one in four instead in five stages.

3,3, 1. The indefinite pronou e presupposes knowledge

of the definte and 1indefinite articles well as the definite pronouns,
as one should “'teach the unmarked. . first. ¥ Thus, the indefinite
pronoun gne vill be taught only after these first itemns have been
mastered, i.e. not at the very beginning of the course.

3.3.2. Drills should Le graded so as to begin with mechanical.
man.pulative drills. Drills aiming at generalization of the rules

of pronominalization {cognitive, communicative drills) would

come in an intermediate course, or earlier in the case of adult
learners.

3.3.3, To ensure retention, the repetition of oral drills
with the indefinite pronoun one and the inclusion of one in plateau
readers should be planned.
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3.4, The techniques of presentation and the kinds of
drills will depend on the level of the course and the age of the
students. Production and comprehension exercises will both be
included.

2nd stage

3.4.1, As pronominalization has formal, syntactic and
semantic features and requires two~sentence discourse as a
minimum, the best technique for presentation and drill work with
young beginners would be mimicry-memorization, Dialogues are
one of the best techniques to extend and reinforce language com-~
petence and performance 10, For reasons given in 3, 3,1, dia-
logues using one would not be among the first to be taught, i.e. not
in stage one. Moreover, students will need a certain amount of
vocabulary to be able to substitute lexical elements in the dialogue.
Therefore, the teacher can present one in stage two in a dialogue
like this: .

1, A. Is there a shoemaker near here?
B. Yes, you’ll find one on the next street,

First, the student will listen to the dialogue, and then while dril-
ling the teacher can prompt them to substitute other lexical items
for the NP "a shoemaker", and other phrases such as: ""two blocks
from here", "around the corner" for "on the next street'. While
concentrating on the lexical changes, the student will internalize
"Yes, you'll find one on the next.street”, If the teacher sees signs
of misunderstanding concerning oné, translation can help. Then the
teacher can pass to longer or more complicated dialogues with one.

3.4.2, Dialogue learning is suitable for adults too, but in
this case the language laboratory is a valuable aid. The language
in the dlalogue should be chosen to suit adult interests and graded
in terms of length and complexity:

2, A, Thave a long list of medicines we need.
B. Let me have the list, You’'ll need a prescription
for this item.
A, T didn’t know that. I'1l ask my doctor to give
me one,
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Srd stage (

3,4,3, This is the stage when apecial dialogues ghould
be predented to avoid error g.:

3, A, Could you lend me a box of matches?
B. 1f I had one I'd lend it to you.

The intermediate ¥ vel is alao the stag® when both
types ot pronominalization can be presented together -~ one dialogue
with the definite pronoun:

4. A, I’ d like to buy this blouse,
B. Do you want to try it on?

and one with the indefinite pronoun, as in dialogue 1,, for instance.
Repeating the procedure several times the teacher will help the
students to generate the two rules which they have already learnt
implicitly at stage two, -

3,.4.4, In stage four the teacher can point out the semantic
features of pronominalization (indefinite gpecified ve, indefinite
unsepecified) in order to avoid errors c., d., e,, and f. The

context of a longer story and some explanation would be appropriate,
{t seemsg reasonable {0 expect.that the semantic features will be
grasped implicitly by the students during the dialogue learning
period. If this is not the case becaus’ of the contrasts and dif-
ferences between L.; and Lt oral substitution drills are another
possibility to prevent errors c,, d., e, and f.:

1)

Teacher: I met an Englishman at the seaside. I told him how
to get to his hotel,

Students: [ niet an Englishman at the seaside. I told him how
to get to his hotel.

Teacher: in Rijeka

Students: I met an Englishan in Rijeka. I told him how to get
t his hotel.

Teacher: in Dubrovnik.

Students: I met an Englishman in Dubrovnik, Itold him how to
get to his hotel. etc.
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2)

Teacher: A typewriter is a useful thing to have. Have you got one?

Students: A typewriter is a useful thing to have. Have you got one?

Teacher: A washing machine.

Students: A washing machine is a useful thing to have, Have you got one?

Teacher: A film projector,

Students: A film projector is a useful thing to have. Have you got one”
etc.

3)

Teacher: I have a book about Robin Hood. Have you read it?
Students: I bave & book about Robin Hood. Have you read ft?
Teacber: a poem.

Students: [ have a poem about Robin Hood. Have you read jt?
Teacher: a story.

Students: [ have a story about Robin Hood. Have you read it? etc,

4)

Teacher: There i8 a hook on the table. Would you pass it to me, please®
Students: There is a book on the table. Would you pass it to me, please”
Teacher: a bag.

Students: There is a bag on the table. Would you pass it ;o me, please’
Teacher: an apple.

Students. There is an apple on the table. Would you pass it to me, please’
Teacher: a cake,

Students: There 13 a cake on the table. Would you pass it to me, please®

] etc. 1
Sth stage
3.4,5, At the advanced level the contrasts hetween L and

L, could be presented to the students, Contrastive drills are recom-
mended by the author of the report. As it is not easy to construct
drills for indefinlte unspecified pronominalizations out of context,
the best way ig to prepare pairs of sentencesg for translation.

Special examples ghould be given to include cases
where one might be omitted by Serbo~-Croatian learners {error g.),

ERIC 6
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particularly with the verbs: to give - dati, to lend - pozajmiti,

to buy - kupiti, to bring - doneti, etc,-,_"whli&h allow optional
deletion of the NP in the function. of object"*“ in SC,

At the advanced level students are expected to know
something more about the formal grammar of the language they
are learning. So it would be reasonable to present the following
features of E pronouns: "Whereas definite pronouns have distinctive
forms for animate/inanimate (it vs. he, she) and for mascutine/
feminine (he vs, she), the indefinite one does not distinguish either
an.mate/ 1nanimate or masculine/feminine, being a pronoun susceptable
only to the contrast of definite/indefinjte and specified/unspecified
in the referential indices of the NPs it substitutes”13, This is the
moment to let them think about the place of the indefinite pronoun
ore in the paradigm of the so-called personal pronouns in E,

This is also the stage when a systematization of all
the meanlngs and uses of this pronoun can be undertaken.

3.4.6, The problems of listening and reading comprehension,
as regards one, should be considered in all stages. The teacher can
drill and test comprehension by asking the student a question, then
letting them listen to a short passage with definite and indefinite
pronouns, and fically giving them a multiple~choice item to check
comprehension.

Dictating passages in which one is to be found fol-
lowed by multiple-choice items is another possibility for checkin
comprehension. '

The possibilities of drilling and testing comprehen-
sion of poe in reading are even greater. Readers should be graded
50 as to provide repetition, ensure retention and reinforce assimi-
lation, thereby lessening the effect of negative transfer from I“s'

1.1, The results of contrastive analysis are indispensable
fur testing the knowledge of a language, as the distractors in mgltiple-
-choice items can be examples of interference from LS.

1,2, Testing the students’knowledge of the uge of the inde-
finite pronoun one will show the teacher how well they have grasped
wliat Las been presented and drilled. In order to diagnose the weak

polats and to organize successful remedial teaching, objective tests
should be adminigtered, For example:
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4. 2. 3.

4. 2. 4.

4. 2. 5.

4.2.6.

4.2.7,
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He hasn’ t got a car, Why doesn’t he buy ?

a, it
b, one
¢, them
d, -

When did he buy the suit? He bought last weel.

a, it

b. one

c, -

She wants to marry an American, Where will she find
?

a, him

b, one
¢, -

She has married an American, Where did she find
?
a, him

b, one
c, -

She has a nice hat, Where did she buy ?

a, it
b, one
c, =

There is a dish washer here, Will you look at ?

a, it
b, one
Cy, =

There’ s no lamp here, There should be .

a, it
b, one
c, -
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Mirjana Vilice {University of Zagreb)

TEACHING MODAL VERBS TO SC LEARNERS OF ENGLISH

This work has been based on the following CA papers:
D. Kalogjera: A Survey of Grammatical Characteristics of the
English Modal “"erbs with Regard to Interference Problems. ! D,
Kalogjera: Lexico-Grammatical Features of MUST, SHOULD and
OUGHT TO and Their Equivalents in Serbo-Croatian. 2 p, Kalggjera:
Ten English Modals and Their Equivalents in Serbe-Creatian, © ¥
Tadié: Engleski modalni glageli MAY, MIGHT, CAN, COULD, MUST
1 NEED i njihovi prijevodni ekvivalenti u hrvatskosrpskom. 4

The CA predictions of areas of interference have
been evaluated through the error-analysis research conducted by
Jasna Bilinié® (based on oral performance of advanced learners)
and trough written translation and multiple choice tests prepared
by Margareta Volari¢ {approx. 300 learners were tested on 60
items of modal verbs each).

The table on pages 50 and 51 shows 13 E, verbs
belonging to the group of modal auxlliaries, listed in order of
their relative frequency. [Frequency daia was obtained from the
Corpusb and M. West’ s "General Service List of E. Words". ?)
Column 1 to 5 shows the main functional characteristics of the E,
modals, divided into five stages of learning, covering the teaching
process from the beginning to an advanced stage.

In the first three stages the approach is basically
mechanical (habit-formation), and in stages 4 and 5 it is a cognitive
approach.

Thig explains the organization of linguistic materlal;
in the first three stages "'simple’’ functions of the modals that can
be practiced withoul abstract grammatical reasoning are presented.
Relative frequency of tho functions of the modals in everyday spoken
language has been taken account of as well. By "eimple" we mean
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®

1 2 3 4 5
WILL volition question habit, induction,
(futurity) tags insistence, probability
clichés
~ish
tentative ¥ . ironic
WOULD would + have +
pp
I wouldiy’ £ know
ability question tags pessibility, willingness characteri-
CAN verbs of sen- stics
gation
dimipished diminished
probhability, probability
COuLD could-have-pp,
rel. past
permission question tags possibility,
may+have+pp,
MAY idio.ms,
Subju 1
mightthave+pp, | diminished
time reference | probability

MIGHT
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| 2 3 4 5
SHOULD obligation should+havetpp,| present,
time reference | future
[futurity} predictive,
SHALL promise
obligation question tags conclusion
MUST mustthavetpp
NEED negative
obligation,
conclusion,
OUGHT TO ought+have+pp
USED TO repeated action

DARE

madal "dare
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two types of items: those equivalent to the functions of SC transla-
tional equivalents, where positive transfer is at work; and those
which can be practiced globally, as lexical items.

The first three stages cover the age groups before
and up to adolescence - roughly, elementary school children 9 to 14,

The fourth and fifth stages cover secondary school
.earners and adults. All the functions of modals referring to time
wistinctions different from the open-set verb svstem are treated
nere, as these functions require deductive t! king on the part of
the learner,

In cases where the function is not interfered with
v+ .he function of SC translational equivalents, no intensive drills
I exercises are required, whereas in cases of negative transfer,
special exercises are recommended,

Shall and will denoting futurity, the pole of the
modals in conditional clauses, and sequence of tenses will be treated
systematically elsewhere, so they appear in this Ppaper only marginal-
1)‘0

Ist stage

WILL should be treated here only in its function
<! expressing volition ia simple everyday situations. It should
~ecome a part of the learner’ s linguistic inventory . 5 signal for
wolite requests:

~ Will you open the window?
~ Will you go to the blackboard?
- Will you switch on the light?

The answers elicited from & 2 pupils should not necessarily be:

Yes, 1 will,
put also:

Certainly,

Of course, ete.

CAN expressing ability should be taken up in the
f1rst stage,

- We can touch the floor,

- He can open the wincow.

A substitution table of the folicwing type could -~
be used:

ot
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you drive a car?
Can he swim?

Mr. Brown play the piano?
your {riend | ride a bicycle?
he

Yes, Mr Brown can,

No, ’
you can't,
your friend

Positive and negative statements with can should be practiced.
As the approach to English at this stage is oral, the negative form
practiced should be can’t,

The learner should be made aware of the fact that
can differs {rom the open set verbs in that as its third person
singular and negative and interrogative forms do not follow the
same pattern.

Guided conversations could be suggested as an ad-
ditional exercise at this stage. E. g.:

A, Can you speak French?

B, No, Ican’t, but my brother can.

A. Oh, can he speak it well?

B. Yes, he can even read books in French.
A, Can he speak English too?

B. Well, he can, but only a little.

MAY in the sense of permission is taken. According
to the statistics of V. Tadié, only 3.8% of the exampjes of may
11 the Corpus are used in the sense of permission. ﬁgg\i’ s frequency
count shows a higher percentage - up to 6%. In spite of this we
recommend presenting this function to the learners first., The
reasons are the following:

9
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1) May is the translational equivalent of smjeti, and 5C learners
internalize it with ease, especially if it is taken as a vocabulary
item - to be used in polite requests.

2) The interrogative form always implies the meaning of permission.
In a classroom situation, between learner and teacher it is an ap-
propriate device for putting questions of the type:"May I go out?"
"May I switch on the TV ?" ete.

3) If may were introduced in its most irequent function of implying
possibility, the learners might identify it with can, in itg other
functions.

Written translation tests from SC into E have
shown that learners have no difficulties with this verb, if the
sense of permission is implied. In the sentence Smijem 1i i¢i”
215 out of 274 testees used may, 49 can, the remaining 10 using
m..ght, shall, should and could. Nevertheless, the teacher chould
not spend too much time practicing may in the sense of permission,
as its range of use 18 becoming more and more restricted, especial-
ly in American English.

MUST in its most frequent function of obligation is
treated here. As in its positive form it corresponds to the SC
verb morati, 1t will be easy for the learners to internalize it, The
difficulties begin with the negative form, so this particular form
will be postponed at this stage. A simple substitution table might
help in practicing it.

He finish{ this silly homework.
John start | a new lesson.

We MUST| do some exercises.

1 read

He. boy -friend
The first-graders

After the above treated modals have been taken one
by one it would be advisable to assign an exercise, e.g. a guided
dialogue, in which the learners would use all the modals studied
so far. The idea in doing this is to bring home to the learners the
fact that the modals studied so far behave as members of the same
system, differing only semantically.
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So far the learners have practiced the following

functions:
will « yolition
can - sbility

may - permission
must - obligation

The exercise could be of the following type:
A, Will you go to the cinema today?
B, Yes, 1l will,
. A. You must be in time to get the ticket. |
B. May I buy s ticket for ycu too? }
A, Sorry, I can’t go to the cinema todxy.

Instead of cinema use football match, concert, etc.

2nd stage

At thia stage a thorough revision of the material
on modals is necessary, adding some new elements of usage,

The learners might tend to use s modal verb + to
infinitive, due to the anslogy with the open set verb structures.
(I want to go ~=«.- I can to go). Error analysis of oral performance
as well as written tests - gyen multiple choice tests - have shown &
strong tendency among our learners to make this mistaks. E.g. in
the sentence

e.re1.e9+ DOTrow your pen, please?

A)May I

B) May 1 to
C) am-

316 out of 334 testees chose the correct variant, whereas 18 chose
the form: May I to borrow. A Percentage of more than 5 is the
average result for this type of mistake, which is eurprising since
contraatively there is no justification for it. In all probability it
could be svoided if in planning the hierarchy of linguistic material
care was taken to teach the modals before the open-set verb: to +
infinitive structure. If in spite of this precaution this error occurs,
the teacher should deviee additional mechanical drills - simple

o |
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substitutions, substitution tables, etc.

Question tags in connection with the modals
should be introduced at this stage as a new structural item,
ideal for mechanical drilllng. As it is well known, a strong
negative transfer is at work here. Our learners in their free
E. communication almost never use question tags, and if they
do, they correspond to SC formal equivalents. E, g, 1t is nice
weather today - no? due to: Danas je lijepo vrijeme - zar ne?
According to the results of our multiple choice tests more
than 15% of tesiees could not even recognize the correct variant
of a question tag. E.g. We can’t speak English yet, ---- ?

A)can’t we?
B) can we?
C) do we?

Out of 334 testees 39 chose variant A, 6 variant C, and the rest,
279, were correct. The percentage of erroneous answers would
in all probability have been much higher had the tests been
designed on production level - translation, for example,

As this material lends itself ideally to mechanical
drilling the teacher should not hesitate to assign new exercises
as long as there are any problems in connection with this structure,
To vary the form of the mechanical drill of the type:

Stimulus: Response:

He can open this door. He can open this door, can’t he?
They must be at home They must be at home by seven,
by seven. mustn’ t they?

You can’t do that to me. You can’t do that to me, can you?

The learners may be given a number of cues to
produce mini dialogues related to true situations.

You will go to the cinema - won’t you?

Yes, 1 will.

Peter can’t speak English - can he?

No, he can’t.

You must be home by eight - mustn’t you?
Yes, 1 must,

The Platters can sing beautifully - can’t they?
Yes, they can.

WrEEwEE>
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A, Roger Moore will come to Jugoslavia - won’t he?
B, Yes, he will,
A, We must learn judo - mustn’t we?
B, Yes, we must,

Teachers are advised to vary such dialogues and
use them at intervals until this structure is completely internalized;
this may take a considerable time. To avoid monotony and demotivation
of the learners, the teacher should in choosing the dialogues maxe
allowance for the learrers’ interests.

WOULD. At this stage tentative would should be
iniroduced, as more polite in requests than will. Would you open
the door? as compared to Will you open the door?

No special exercises at this point are necessary,
as there 1S no negative transfer from SC. Would in polite requests
should become a part of the learner’s everyday repertoire of E,
The teacher should use and encourage the us¢ of polite requests
with will and would.

3rd stage

WOULD. At thig stage students should use some com-
mon structures with would.

I, Would you mind + gerund in examples like:

switching on the TY?
passing the salt?
being quiet?

Would you mind

2, [P'd rather. This stru.ture requires considerable time and
effort, but as it 18 very idiomatic and frequently used, it should
be practiced with learners. An exercise of the following type can
he presented: '

|Would you like No, not particularly, tread the newspaper.
to go to the I'd rather read a novel,
pictures? play tennis.

do & crossword puzzle,
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CAN with verbs of gensation ghould be introduced.
As there is no corresponding structure in SC, our learners tend
to neglect it completely. Our tests have proved that only a minority
of testees use can with verbs of sensation. In the translation of the
SC sentence Vidim mjesec na nebu, only 1] testees out of 200 vaed
can. .

_earners should be encouraged to use it, especially
in descriptions of different kinds.

-~ What can you see in thls picture?
- Can you hear a funny noise in the distance?
- 1 can smell burned wool, ete.

CAN in the sense of possibility ghoud be used, as
its frequency in the Corpus ranges rather high (according to V,
Tadi¢’ s ° statistics §9%).

Learners who have mastered can in the sense of
ability wall have no problems in adopting it in this new function,
especially as it is sometimes difficult to draw the line between
ability and possibility. Some more examples should be sufficient
to make them familiar with this use of can,

~ Anything can happen nowadays.
- You can’ t do a thing like that.
- They can come by the six o’ clock train.

CAN in the sense of permission may be added.
- He can do as he likes.~

Since i1n the senses of permission and possibllity can can be replaced

by may, 1t 1s a good opportunity to have some practice with alternative
verhs.

SHOULD. At this stage should in the sense of obligation
¢ouid be :ntroduced, although its pair shall has not been treated in
any modal sense so far,

Its introduction is recommended at this early stage,
as SC learners of E "tend to use must to express all kinds of
obligation'’, 6 SC learners should practice should as a translational
equivalent of trebati.
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He | should put your coat on.
She be quiet in class.
We ' wear this pretty dress.
You go to this party.
shouldn’t stand in the rain.
- smoke So much.

NEED should be taken up only as a semantic
negative of must. The most natural way to do it would he to
introduce questiong in which obligational must is used.

- Must you get up at five o’clock in the morning? No, I needn’t,
- Must he work so hard? No, he needn’t.
- Must she go to the hospital? No, she needn’t,

Some translation exercises in both directions could
be used to clarify the semantic difference between moram, ne mo-
ram, vs. [ must, I mustn't. e, g,

Translate the following sentences into E:

» Aorad )i i¢1? Na Zalost moram, ali ne moram dugo ostati.
Ivo ne mora danas i¢i u Skolu, ali mora kod kuée napisati
o zadadu.

Transiate the following sentences into SC:

[ mustn’t be late, so I must hurry up.
Mnst you do this? No, I needn’t,

4th stage

The reader will have noticed that only & small part
of the material presenting modals has been treated so far, and
most of the usages (complicated from the learner’s point of view)
have not been taken up.

The reason should be obvious to any experienced
teacher,
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The first three stages cover the age groups from 9
to 14 , and the approach is mostly habit-formation {mechanical
drilis are the essential form of exercise}

Those functions of the modals which require gram-
matical explanations and certain insights into the functioning of
the language have been postponed until the learner is capable of
using a certain amount of meta-language about the language, simple
as it may be, and of observing the structures of SC and E compa-
ratively. Inthe fourth stage, which coincides with the first year of
secondary school 2nd the fifth or the sixth year of studying E, the
teacher should not hesitate to use grammatical explanations to
clarfy the structural characteristics of the modals.

At this stage a thorough revision of the complete
material dealing with the modals so far is necessary. Elemeants
tnternalized 1n a more or less mechanical way will be prompted
by generalizations and rules.

WILL. The function of will denoting futurity will
be explicitly differentiated from those denoting modality.

Learners will be able to identify the function of
volition, provided good examples were presented earfier in the
teaching process.

New meanings of will should be added.

The following are the examples given by D. Kalogjera:

Habit: She will sit there for hours doing nothing.
Insistence: Your father will have his way.

At thig stage there should be only a limited amount of mechanical
drill 1 any. The sbove mentioned meamngs of will should be
clanfied 10 connection with the text in which the learner meets them.

The most important task of the teacher at this stage
would be 0 define the temporal relations in the system of the modals
as opposed to the same relations in the gystem of the open set verbs.
In the cases of the meanings of volition, habit and insisterce, would
expresses the past tense of will.
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Volition: He won’t llsten.

Past: He wouldn’ t listen (when he was a boyj,
Habit: She will sit there for hours, doing nothing.
Past: She would sit there for hours doing nothing,

when she was a little girl.

Insistence: Your father will have his way.

Past: Your father would have his way, {even
when he was quite young).

The teacher will have to find a text through which
to familiarige the learners with at least ¢..e cliche pattern with
will, e.g. That will be all, and then use the opportunity to mention
some more. I’ 1l be right down, I'Il give you that, zte.

If necessary, the learners will have to be reminded
that the reduced forms of the modals are used in colloguial reglsters
{11, won’t, can’t, ete.).

WOULD should be introduced to express a wish:

1 wish he would come.
I wish You would be more pollte.
I wish you would come on time.

The difference between the shifted future meaning
and the modal meaning of would should be stressed, though it
will be dealt with systematically when treating the sequence of
tenses.

The examples similar to the followlng could be used:

he said he mend my bicycle,
teach me French.
Only yesterday she said she would take me to Venice.
they said you pay for my holiday.
paint my portrait.

_as opposed to:

What would you do if you I'd buy a new TV set,
[’ d live in a luxury fat.

won the lottery next weak? I’ d have a long holiday.
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After learnera have mastered the above mentioned uses of would,
the most difficult step should be taken: the introduction of would
+ perfect infinitive.

The firat series of time from this week into last week in the
above mentioned sentence, What would vou do if you won the lot-
tery next week?, making all the necessary adjustmenta in the
sentence, .

Vifhat would you have done if {gg:,l:iad}won

the lottery last week?

I would (I’ d) have bought a new TV set.

More information on exercises in connection with
this material will be given in the "pedagogical material" on
conditional clauses. At this poini, the most important thing is to
bring home to the learners the idea that the modals in time relations
behave in a different way from the open-set verbs.

CAN. Ite past tense should be introduced.
It should be explained to the learners that in some cases modals
and their corresponding past forms express relations of the same
kind.

Will you pase the salt, please? Can you come?
Would you pass the salt, please? Could you come?

No time relation 1s implied, but would and could are more polite
in requests.

In expressing abuity and with the verbs of sensation could is the
past tense of can.

He could ride a bicycle ag a small boy.
I could see the moon yesterday when [ walked home.

Could + have + pp should be practiced in connection with the past
time reference and nonfulfilment.

He could have opened the window yesterday,
but he did not.

Translation exercises of sentences 1n both directions should be
used,

To be able with future reference should be 1ntroduced and exercises
implying time reference should be given. E g
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Turn the following sentences into: a) past; b) futu;:a, using the
adequate time adverbials.
(For example: He can gpeak French. He could speak French when

he was ten, He will be able to speak French when he finishes
college. )

1. He can sing beautifully.
2. My friend can lift a hundredweight.
3. They can skate.

4. She can see with these glasses,

5. My sister can paint watercolours.

Sorae translation exercises can be added to clarify
the difference between the modza] and temporal uses of can and could:

Jesi li znala plivati prije deset godina? (Could yow...)
Hoée3 li sutra moéi iéi u kolu? (Will you be able,..)

Zaa% bi plesati? (Can you...)

MoaZ. " li danas iéi u kino? (Can you...)

John ne oi juder mogao iéi u kino, (John couldn’t have...)
Hoée$ h vederas modi napisati pismo? (Will you be able, ,

MAY in the sense of possibility should be introduced.

He may come tomorrow.

The learuers should not translate it as Staije doéi sutra, but as MoZda
e doéi sutra, *
This may cannot be repiaced by can,

MoZe {smije) doéi sutra. - MoZda ¢e doéi sutra.
He can come tomorrow. - He may come tomorcow.

In the senee of possibility may can be replaced by might (analogy
with will - would, can - could) to add to the meaning of "tentativeness'

You might go. Mogao bi iéi.

The learners should be informed that may and might refer also to
the future.
it is important to clarify that the past tense of may is different when
expreasing perrnission than when expreasing poasibility.

. allowed
Permission: He may go. - He w“{permitted‘to £ZO.
Possibility: He may come. -  He might have come last week,
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Paralle]l exercises on both usages are recommended.
Turn the following sentences into the past tense:

You may open the window. (perm. )

Mary may finish her book. (poss. )

John may go out to play. {perm.)

We may sit up late tonight. (poss.)

The Browns may arrive in time.(poss. )

The concert may start hefore we get there.(poss. }
You may take my umbrella, (perm.)

As set phrages, to become & part of the learner’ s Inventory for
communication, the following expressions should be practiced:

You might have noticed -~ Moéda ste primijetili.

as opoosed to:
You will have noticed - Bit ée da ste primijetili.

If found in texts subjunctive may should be mentioned to the
learners: May you arrive safely!

SHALL. Taking into consideration the low frequency
of sh‘_a_l_l_g no special ekfort should be made by the teacher to make
the learners use it regularly except in the firs{ person interrogative,
when it is normal.

Shall I open the window?

The learners should be informed about the other uses of shall.
Shall -~ expressing promise- There we shall be free and unknown,
and predictive shall: He shall do it, the latter being replacable
by will,

SHOULD in the sense of obligation hus been already
treated at the lower stages of learning,

Now, the learners should be encouraged to use it as
a set phrase after expressions like: it [s odd, it is strange, it is

it_l.rgrlsing.

It is sirange that he should do it.

And n further idiomatic expressions like: Who should | see, but
Bob: \Why should you suspect me; I should say; [ should imagine, ete.
Shouid + have + pp should be introduced, expressing unfulfilled
obligation in the past.
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I should have gone yesterday, but I didn't.
We should have read this book.
You shoudn’t have done this.

As the learners have practiced this structure in the case of would,
could and might, it will cause no special difficulties.

MUST. Learners have mastered the basic features
of must in the sense of ubligation. Revision of this material is
necessary w.th special stress on its semantic negative: needn’t
and didn’ t have to.

The past tense form had to {5 introduced and the learners ars
warned that it is the past tense of must only in the sense of
obligation. Conclusion must should be introduced, prompted by
1t3 translation into SC,

¥ ou must be tired - Mora da si umoran.

The past form must + have + pp, which is usad in the meaning of
couclusion only, {&.g. You must have been tired - Mora da ste
bil: umorni; should be presented and the difference between the
meaning of conclusion and obligation explalned, as well as the
difference 1n form in the past tense,

The following type of exercises can be used:
Tura the following sentences into the past, adding an adverbial
of time: )
7 You must be hungry.
’ It must be a mistake.
They must come ip time,
She must be walking in her sleep.
The bill must be paid,

The students should be explained that the semantic negative of
conclusion rau%t is can’t.

The abuve given exercise could be expanded by asking the learners
to turn the sentences into the negative form. E. g.:

[ needn’t travel a lot.
It can’t be a mistake, etc.

QUGHT TO, 1n the sense of conclusion and obligation
should be introduced, with reference to:

L]
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Present - I ought to see him
Past - 1 ought to have seen him, and
Future - I ought to see him tomorrow,

Because of the low frequency of this modal {M. West finds it 500
times n 5, 000, 000 running words, as compared to must 3946 times)
it is introduced relatively late.

The learners should understand that ought to usually
transltates trebati and that it is more formal than should., According
to Kalugjeraw must and have to express the idea that the person or
thing concerned 1s not considered free to avold the required action
whereas shouid and vught to suggest that the subject is considered
tree to avold it, If specially interested and advanced, the learners
might pe informed about this subtlety of meaning.

USED TO should be presented to the learners as an
wdiomatic expression to denote a habitual action in the past. Because
of the lack ot i'rame of reference in SC this particular structure
though fairly common in E is very seldom used by our speakers.

In our multipie chorce tests, the testees in more than 10% of cases
chose the wrong f{orm of this structure. —_

E.g.: He ... come more often.
{A) use- 10 testees

{Byused 15

(C) used to 297 "

When we were at the seaside we .., a lot.
{-\) used to swim - 275 testiees
B} usad swim -~ 28 testees
{C) vse swim - 4 testees

Systematic obser ation of the free communication of SC speakers
reporis a surprisingly low frequency of this structure, Perhaps
transiational exercises from 3C into E would be best in the case
of practcing this structure, provided the structure were given
as obligatory wath the perfekt of SC imperfective verbs.

Rario je mnogo prije te nesreée i(He used to...)
Usta)uw je kasno dok je bio na ‘akultetu.

Prije braka ijao je u kino svaki tjedan.

Subotom uvele obiéno su dugo sjedili i razgovarali.
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Students should be encouraged to use this structure in their free
spoken and written communication.

DARE as a modal auxiliary sometimes patterns
in the same way as other modals, and sometimes acts partly
like a full verb and parfly like a modal. The students should be
made aware of this fact.

I don’t dare ask him.
I didn’t dare ask him when we met. (linplies that
the action was not completed).

It can algo refer to {uture. | daren’t ask him about that tomorrow.
Learners should not Sspend much time practicing this verb, as it
is very infrequent. in the Brown Corpus - Kalogjera reports -
only 53 cases of dare are found both as full and modal verb.

The idiomatic uses':

[ dare say you are + adjec, , and
Don’t you dare + infinitive,
should be familiar to the students.

5th stage

The least frequent uses of the modals not covered before, should
be treated now., Note that it is a very advanced stage of learning
and the learners are expected to have mastered the basic charac.
teristics of the modals.

WILL in the sense of induction:
Pigs will eat anything. (Svinje jedu sve.)

, probability:

The French will be having a holiday today.
(Bit ¢e da Francuzi danas imaju praznik)

WwOULD in the ironic sense - He tore his new trousers.
He yonld. (Hoée on.}

He didn’t understand a thing. He wouldn’t.
(Drugo se od njega ne moZe nl ofekivati,)
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CAN in the sense of characteristics:

He can tell awful lies. (Zna priZati grdne 1a%i.} .

. MIGHT in the_sensé- of weakened possibility:

He might come tomorrow.

The main task of the teacker at this stage would be
to recapitulate systematically all the uses and functions of the
modals, as this knowledge has to be the basis of the l¢arter’s free
spoken and written acts of communication in E.

To test the learner’s command of this grammatical
category, different translational exercises should be presented.
The exerciseg should cover different uses of the modals, and
especially those in which the interference of SC is at work.

Translational exercises given at different tirrss
could be of the following type:

John mo#e popraviti ta vrata. John can repair this door.

On zna pridati grdne la%i. ¥ He can tell awful lies,

Hodete 11 dodati kruh? Can {will} you pass the bread?

Bi li dodali kruh? Could {(would) you pass the bread?

Osjeéam miris proljeéa u zraku., 1can smell spring in the air,
Moja sestra dobro govori francuski. My sister can speak French well.
John ¢e sutra moéi popraviti ta John will be able to repair this

vrata. door tomorrow.

‘ Pridao je grdne la%i (nekada). He could tell awful lies,

b MoZes {smijes) iéi u kino, ¥ou may go to the cinema,
Mogao bih navratiti sutra. 1 might drop in tomorrow,.
MoZda ste &uli. You might have heard,

Mogao sam proéi na ispitu da I might {could) have passed the

sam vige radio. exam if had worked harder.

Ne¢ smiin$ 1é- spavati iza deset You mustn’t go to bed after 10

sati, o’ elock.

Ne mnorad ié: spavati prije 10 You needn’t go to bed before 10

sali. o’ clock.

Morao sam mnogo putovati 1 had to travel a lot last month.

proslog mjeseca.

Mora da ste mnogo putovali You must have travelled a lot

proslog mieseca. la 3t month,

Ona sutra mora i¢i u bolnicu. She must go to the hospital tomor-
row.

69




- 69 -

Za$to da sumnjaZ v mene?

MozZda je do3ao prodlog tjedna.
Rekao je da treba da odem.

Trebao sam iéi juler,

On by trebaoc iéi, ali ti ne bitrebao,
Otiéi ¢ed do moje sestre zar ne?

Mogao bi iéi.

Vjerojatno ima# pravo.

Majka je (obiéno) nedjeljom
pravila kolade.

On izgleda bijedno, mora da je
nesretan.

lzgiedao je biyjedno kad sam ga
Zzadn)! put vidio, Mora da mu

je dosta svega,

Moram danas otié¢i u kupovinu.
Juéer sam morao 1éi u kupovinu,
Hoées 1 sutra moéi doéi u klub?

Volio bth da ode.

Ne smijed zakasniti, zato

moras poZuriki,

Moras i {6i? Ne, ne moram.

T1 ne moZeS danas u kino, zar ne?

Brownovi ¢e st1é1 za nekoliko dana.

Yhy sh‘ould you suspect me?

He may have come last week.

He gaid I should leave.

I should have gone yesterday.

He ought to go, buf you shouldn’t.
You will go to see my sister,
won’t you?

You might go.

I dare say you are right,

Mother used to make cakes on
Sunday.

He‘looks miserable. He must ke
urthappy.

He looked miserable when I last
saw him. He must have been fed up,

1 must rio some shopping today.

I had to do some shopping yesterday.
Will you be able to comc to the club
tomorrow?

1 wish he’d go away.

You mustn’t be late, so you must
hurry up.

Must you go? No, I needn’t

You can’t go to the cinema today,
can you?

The Browns will arrive in a few days.

HotGete In plesatl sa mnom vederas?Will you dance with me tonight?

On ¢e satira gjediti i &itati.
To &e biti tatin auto.
Cdgovorit ée na pismo do petka.

Bi 1) htjeh plegati ga mnom
veferas?

On b: tamo sjedio satirna i ditao.
To je sve.

Evo me cdmabh.

Znate }i gdje je ona sada?

Ne bih znao.

Zelio bih da to zauvijek potraje.
Dodji v vrt, molim te!

Razbio je novi auto. Hoée on.

He will sit for hours, reading.
That’1l be dad’ s car.

He will have answered the letter
by Friday.

Would you dance with me tonight?

He would sit there for hours, reading.
That will be all,

1’11 be right down.

Do you know where she is at the
moment? I wouldn’t know.

I wish it would last for ever,

Come {o the garden, will you!

He broke his new car. He would.
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Mirjana Vilke (University of Zagreb)

TEACHING THE PRESENT PERFECT TENSE IN THE SC
SPEAKING AREA

Based on the report, Maja Dubrav&ié:'"The English Present
Perfect Tense and Its Serbo-Croatian Equivalents, "1

The whole inventory of different uses of the present
perfect tense has been divided into five stages, from the beginning
of the teaching process to a very advanced stage. The table on this
page shows the different uses divided into 5 stages of learning.

The {irst three stages cover the age groups 9-14
and follow mostly the mechanical approach, whereas the fourth
and the fiith stage deal with the material cognitively and are applie.
from the fifth year of learning on (starting with 15 years of age},

The regults of different types of tests (multiple
choice, completion, translation into English) conducted on 300
advanced learners of English from Zagreb have been taken into
consideration. The tests were complled by Vesna Tadié, The
predictions of areas of interference have also been examined
through the error - analysis research conducted by Jasna Bllinié2,

The author of the report on the present perfect
rightly states that this tense should be started after the basic uses
of the preterit have been internalized. 3 In this way the learners
will be led to associate the idea of ''past-ness” with the preterit
tense and avoid the identification of SC perfekt with E present
perfect, the source of go many erroneous uses at present.

1 2 3 4 5
I' ve got, resultativel resultative perf.} continuative| Differ, in
preg, perf.] perfect, already, once, perf. British and
ag lexis Just (_rg_v} twice, context, | progreasive| Amer, E,,
ever, never perf, list of
adverbials,
context, future
refarence
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iat stage

In the first stage of learning E, before the preterit
is treated systematically, the present perfect will be presented and
learned as lexis, if it appears in simple everyday English contexts.

Besides, the learners will have to internalize the
structute "'I' ve got" belonging formally to the area of present
perfect at a very early stage of learning, due to its frequency in
everyday speech. It should become a part of their active vocabulary
as a translational equivalent of Imam, and it should be practiced
in affirmative, negative and interrogative statements.

2nd stage

At this stage the present perfect should be introduced
systematically by drills and exercises.

By this time the learners will have mastered the
basic features of the preterit which should always be practiced as-
sociated with adverbials of past time. '

The resultative present perfect should be introduced
first, as it does not necessarily interfere with the SC idiom. "It
is used to denote a completed occurrence in the past which is
assumed to be connected with the present time through its results. "
The learners should understand it as an expression of a past action
1n which the action is jn focus rather than the past time. & substitution
table of the following type could be given for practice:

4

My grandmother bought an umbrella, .
John has been i1,

An astronaut read Dickens’ s novels,
Mr. Brown played tennis.

waiched a game of rugby.
travelled to England,
answered phone calis.

This exercise can be contrasted with another one
in which an adverb of past time, e, g, yesterday is added to the
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same gentences and the learners are asked to make all the neces-
sary adjustments, e,g,
My grandmother angwered phone-~calls yesterday.

The next item to be mastered in this area is the
resultative present perfect refering to the immediate past signalled

by just or just now.

. It can be practiced as an exercise in guided conver-
sation, describing factual situations in the class,

What have you just done?

n I fhe:{ 1l

n il. I It tt

" 1] we 1] "

It haS he 1] 11

" has she " ]

I have opened the door.
They have written today’ s homework
We have just eaten a sandwich,
He has answered a question,
She has bought a new pair of shoes,

An exercise of the following type can also be sug-
gested: A pup:l js asked to describe an action going on in the
classroom at this instant, e, g,

John is writing a sentence on the blackboard.

When the action 15 completed, the next pupil will have to comment:

John has just written & sentence on the board.

The same with the other lexical items: e. g,

The bell js ringing. « The bell has just rung.

The teacher i3 reading a story. - The teacher has
just read a story.

Somebody is laughmg loudly. - Somebody has just
laughed very loudly.
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Different variants of such exercises are well known
to all experienced teachers. Here is another one:

Teacher: Go to the door. What are you doing?
Learner: I am going to the door._. __
Teacher: What has he done?

L.earner: He has gone to the door.

The same for the other commands like:

Open the window.

L.eave the room.

Shake hands,with your neighbour!

Make faces at the boy sitting next to you!

1t is hardly necessary to mention that such an exercise should

be applied after the learners have internalized both the imperative
and the present continuous tense, and need some practice on all
three tenses.

3rd stage

In stage 3 further uses of the resultative present
perfect should be treated.

The following expressions of time should be practiced
with the present perfect tense: already, once, twice, once or twice.

The following mini dialogues can be of some use:

A. Thave driven a car. Have you?
B. No, I haven’t, But I’ ve driven a tractor, once
or twice.

I have drunk whisky. Have you? -
No, 1 haven’t. But I've drunk gin once or twice,

I have eaten hotdogs. Have you?
. No, I haven’t. But I' ve eaten pizza once or twice.

The present perfect with expressions tike today, this year, this week,
tonight should be then introduced, E.g.

o> @

I have put on my new dress tonight.
[ have been io the cinema twice this week.

But as these adverbials can be used both with the present perfect

-~
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and preterit, especially in American English, the problem for the
teacher is whether to familiarize the learners with this fact. The
firm answer i3, not at this stage, for two reason:

1. The approach at this stage is still mechanical as the pupils
are too young for any analytical procedures, and are still very
good at mermorizing and imitating. It is difficult 1f not :mpossible
to present such gubtleties of language via a mechanical approach,
and it is not hecessary either, as they would not be interested.

2. In traditional methods these adverbials have always been as-
sociated with the present perfect and in spite of this, the interference
of SC i3 so intensive that the ratio between present perfects and
preterits used is usually 3 : 1.

So, according to the results of our tests, the sentence
[ (think} abcut you this week, was completed with the present perfect
by 70% of the pupils, and with the preterit by 20%, while 10% were
other erroneous uses such as pluperfect, present, etc.

The examples where these adverbials were not
expli.itly mentioned had an even higher percentage of the use nf
preterit at the expense of present perfect.

So the teacher can with a clear conscience postpone
the nformation about the alternative use of present perfect and
preterit until later.

The real problem at this stage is the form of the
present perfect, which the learners find difficult to master, as it
is composed in a different way from any verbal tenses they have
studied so far {simple present and past, continuous tenses, future,
etc. ). As long ag they have to deal wlth a limited number of verbs
they can memorize the structure, but once they have to use it more
freely they are unable to apply it correctly.

Consequently, the most important task of the teacher
at this stage is to drill into the learners the form of the present
perfect tense in affirmative, negative, and interrogative sentences
on a limited number of frequent lexical verbs (the choice of the verbs
depending on the choice of situatlons and texts used in the course}, in
its resultative function, without aaverbials of tume or with adverbials

such as l;!ust, just now, once or twice, already, yet, today, tonight,
this week, this year, etc.
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At the end of this stage the learners should be able
to use the present perfect in guided conversations at normal
conversational speed, using abbreviated formg of the auxiiliary
have, The form of the third person singular should be taken care
o1 specially, if neccessary,

AMechanical drills of the following type are recom-
mended: ‘

Have a bhanana .
cigatette,
drink. No, thank you.
cake. just
chocolate. I've already had one.
biscuit.

an apple.

Any variant of such an exercise should be practiced as many times
as 1s necessary for the complete internalization of this item, because
the interference here is very strong and our learners in a great

number of cases use preterit, though the present perfect is obligafory.

Another type of exercise is the following:

this film
this play
seen 2 . Yes, I have,
Have you thig TV production yvet?| No, I haven't,
John
Mary
met | my friend
my sister
or:
Mr Brown bought the houge
the car
Has| your sister | sold the colour TV yet? N;;_’ not
the doctor found the washing machine yet.

(e
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Ever and never should be introduced with the present perfect.
Though the preterit can be used in many cases, especia.ly in
Americzn English, no mention of it should be made at this stage,
as our Jearners will use it anyway. In a test in which the learners
were oifered a choice between the present perfect and preterit

in the sentence I never heard / I have never heard such a funny
story, 20% students selected the present perfect, 80% the preterit.

If we do not want our learnersg to abandon the present perfect
in this combination completely, we should devige some drills and
exerciges to practice it,

Perhaps a game could serve the purpose of a quivx drill:

a flying cow?

an astronaut?

a rainy morning?

a blue giraffe?

a princess?

the Rolling Stones?

a gilver refrigerator?
a broken window?

a dog that singe?

a parrot that talks?

Have you ever seen

Each pupil should give a correct answer very quickly: Yes,
I have, or: No, never. {or: No, I never have,} The class eould be
divided Into two teams competing in number of correctly put questions
and answers.

4th stage

This ig the beginning of the cognitive approach (the fifth or
sixth year of learning).

All the different uses of the present perfect practiced before
should be repeated and the explanations and rules given inductively.
It i8 eggential to systematize the knowledge acquired so far by giving
the learners certain Insights info the system of the language as
rulegoverned behaviour. This might be the right moment to tell
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themn that all lexical verbs, regular and irregular, have five forms
in common ~ base, -3 form, -ing participle, past, and ~ed participle.

Next, their attention should be drawn to the lack of
frame of reference for the present perfect in SC, and to its trana-
lational equivalents which can be either present or past. After the
resultative present perfect has been defined inductively on the exam-
ples 1nternalized before, the continuative present perfect ghould be
introduced:

I have worked here gince Janualy.
My family has lived here since 1750.

So far everything has been all right,
I have been here for three days.

Transiation 1nto SC should be insisted upon, as this is the area of
interference. .

The learners should be told that the §C equivalent
of the contimuative present perfect is prezent of imperiectlve verbs
when the present moment is included, and perfekt of imperfective
verbs when the present moment is not included.

The learners should be asked to translate the fol-
lowing sentences where the present pertect is oblizatory from SC
into E.

U&im engleski (veé) tri godine.

Ovdje sam {veé) pet dana.

Zivim mirnim Zivotom.

QOvdje radim od sijeénja.

The learners should be asked to make sentences in the present
perfect, using the adverbials associated with the continuative
perfect:

gince + time expression
fc » + time expression

al. my life

all along
always

The present perfect progressive should be introduced at this stage.
sAs the frequency of the present perfect progressive
is rather low,” and learners are not likely to use it to a great extent,
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the learners should not spend too much time practicing it.

It gshould be explained to them that it is used when
the stress is on the present results of some past action.

1 have been working the whole afternoon.
Someone has been eating my porridge.

To ensure some practice in the progressive present perfect, the
teachers could be given some hints for conversations of the fol-
lowing type:

How long smoking?

Since when have you been driving a car?

wearing glasses?

learning piano?

using lipstick?

living in this beautiful house?
working at this factory?
reading this book?

Sth stage

In stage five all the different uses of the présent
perfect treated so far should be repeated and the rules should be
elicited inductively from the learners.

The difference in usage between British and American
English should be pointed out, ‘

Ever and never have been practiced earlier in combination with the
present perfect, At this advanced stage the students should be inform !
that "in a large number of cases especially in American English...

the present perfect and ?reterit can be used interchangeably with no
difference in meaning. "

It would be important and in keeping with the sug.
gestion of Maja Dubrav&iéd to give the learners a list of adverbials
and adverbial expressions which do not combine with the past tenses
and therefore can be safely uysed with the present perfect.
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The following adverbials are listed by M. Dubravcié:
lately, a0 far, up to now, yet, within the last + a time expression,
within the past + a time expression, since, this is the first time,
Transiation exercises from SC into E could help to avoid the er-
roneous use of verbal tensea, -

In sentences of the following type the present perfect-
should be insisted upon, as the adverbials used express a period of
tirme up to the present moment:

Jos se niSta nije dogodilo.

Nothing has happened yet.

Da )i mnogo radi u posljednje vrijeme?

Has he been working hard lately?

Ovo je prvi puta S$to su me pozvali u kazaliste,

This 18 the first time I have been invited to the theatre,

U zadnjihk nekoliko dana mnogo sam toga napravio.

I’ ve done so much work within the last few days.

Now shouid be treated as an adverbial used both with the present
tenses and the presant perfect.

in the following expression the present perfect is obligatory. and
this fact should be brought home to the learners as mistakes here
are extremely {requent.

Sad mi je toga dosta, ,
I’ ve had enough of that now. R

The adverbsals today, tonight, this week, this yéar in connection
wrth the present perfect should be taken up again, and 1t should be
expia.ned that th,s tense 18 being used in BE when the utterance is
made within the period of time in question:

I’ ve gseen hum this morning (in the morning)

as opposed to , .
I saw him this morning. (tn the afternoon)

Another important pount that needs considerable attention is that
the context 15 decisive whether present perfect or preterit is to
by used, especially with the adverbials recently, already, before,
often, (requently, seldom. E.g.

I’ ve often meant to ring yvou up. We ofter, went
skiing (when we were in the mountains}
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Tne present perfect simple referring to a future action
should be practiced in time clauses which are introduced by after,
before, as soon as, until, when, if the speaker looks at the action as
finished at some time 1n the future. I'M call you as soon as ['ve
finished. Maja Dubrav&ié claims that our learners will in these cases
use the present invariably. 9 The results of the tesis proved this to be
correct. In the comoletion test of the sentence: We shall meet when
yOoU ........ (to solve) this problem. 75% testees used present,

20% preterit, 5% future. No present perfect was found. In the trans-
lation of the sentence: Doéi éu Sim napifem zadadu, the results were
devided between present {80%), preterit {10%), and future (10%).

As the use of the present in these cases is not erroneous, the teachers
should not insist on the present perfect too much, as it is time con-
suming and therefore uneconomical, and the resulis would not be
bruliant as the native 1hom does not offer the siightest frame of
reference.

Yet, the learners ghould be given a certain amount of practice,
preferably In an amusing manner which would act motivationally.
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TEACHING THE IMPERATIVE IN SC SPEAKING AREAS

Based on the study "The Imperative Forms and Meanings i English
and Serbo-Croatian by Mira Vlatkovié

9

Ls

The , redictions of the contrastive analysis study have been
tested on about 500 advanced students from Zagreb, The testees were
asked to translate into English 30 SC gentences illustrating different
uses of the imperative.

The sentences were made up by the author of the study and
by the author of this paper.

All the different uses of the imperative stated in the study
of Mira Vlatkovi¢ have been divided into five stages covering the
teaching process from the beginning to an advanced stage.

The grading of the inventory is shown in the following

table:

STAGES 1 2 3
commands -} negative commands
2nd pers, coin. -2nd | 1st pers
requests - |negative commands
2nd pers. req. -2nd | 3rd pers

sing & pl,
set phrases
5 prase
STAGES 4 5
negative com. overt subject
Ist p. sing & pl noun, pronoun,
3rd p.sing & pl stative-dyna-
indirect com. mic vbs,
B let’s - let us emphatic.imp. |
O
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As the anthor of the study claims, "imperatives
belong tu the group of subjects that do not present too many dif-
ficulties in teaching. Remarkably few errors are encountered in
the use of imperatives." 1 This contrastive prediction has been
borne out by the results of the tests, Very few mistakes were
found in the area of the plain imperative, So, €. g. the sentence
Molun te ~ovor: glasnije was translated by 442 testees with either
Please speak louder or Speak louder, please, and only 4 testees,
that 15 1ess than 1%, put #] please you to speak louaer.

‘The other sentences dealing with the same use of
tiie tmperative show even lower percentages of interference
Ir.istakes. The sentence Ne idi molim te danas u kino was translated
with: Pieage don”t go to the cinema today by 323 testees, Don’t go
o the cinema today. please by 148, and only 4 testees had #Don’t
please 2o to the cinema today.

The mistakes begin as soon as et is introduced.
Daj da vidimo tko )€ pobjednik was translated Let's see who is the
winner by 377 pupils, *Let us to see who is the winner by 20 pupils,
:Let see who is the winner by 7 pupils and even *Give us to see by
6 testees. [» the ather sentences of the same type let followed by
to-infinitive regularly reappears. -

With the 3rd person commands the dilemma is
between *let they and let them in the ratio 1:3, All sorts of
mistakes ditficalt to explain crop up in the use of the let imper-
ative which lead us to conclude that they might have a common
origin - insufficient learning.

in:vnsive exercises will be suggested in this paper
to overceme the difficuities, especially where the item in question
18 (requently used in everyday communication.

M. % latkovié finds that intonation is the cominonest
1ype of error 1 the use of the imperative. "Several native speakers
of English have repo.ted .., embarassment when they were. as they
felt, ordered about, when in fact they were being asked to do a favour
lor the SC speaker”, 2

50, the most important innovation this paper is
gowng to suggest 1n teaching techniques as compared to the tradi-
tional ones is in the area of intonation.
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1st stage

The imperative (Znd person) is an ideal device to
introduce right at the beginning of the teaching course. It can
be successfully taught to very small children, on the level of
recognition, before they are capable of producing their own
utterances in English,

Every teacher having any experience with pre-school
and primary gchool children knows how happy they are to obey
and perform different commands (given by the teacher).

Even the commonest of such commands, Stand up’,
Sit down! repeated several times in succession makes such
learners happy, as it gives them the opportunity to do something,
and the teacher has the satisfaction of several quiet minutes, after
his learners have unloaded some of their energy.

* As children of this age are excellent imitators of the

phonetic system of the foreign language. this is an ideal opportunity
to harmmer into them the difference between commands signalled

by falling intonation and polite requests signalled by please and
falling - rising intonation, 3

The teacher should organize different games. such as
the following:

The class 18 divided into two teams. Each team has £
to offer a number of polite requests to the opposite team. The
team wins a point when a reqguest is properly formulated and
given the correct wtonation. For each incorrect intonation a peint
goes to the opposing teamn.

It would be more than advisable to have a native speaker
recorded on tape as a model.

The sentences used in the game naturally depend on
the vocabulary mastered so far, but should be of the following
type:

‘Please put on your coat.

Please take off your coat.

Please stand up.

Please open the door.
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Stop talking, please,

Lend me your book, please
Come over here, please,
Touch your nose, please,
Give me your hand, please,

To avoid the interference misiakes of the 13’29 ¥Please
you to come (molim te dodji) reported by M, Viatkovié the teacher
should be specially careful about the position of please, which should
be at the beginning or the end of the sentence, The difference between
a command and a polite request should be illustated by minimal pairs
differing only in intonation and the word please.

Open the window! As opposed to Please open the window.

The game could be carried further and the learners asked
~ot to respond to their classmates if they are given a command
instead of a request.

The first time the game ig presented the learners should
be given model sentences to repeat, whereas on the succeeding oc-
casions they should make their commands and requests without an
immediate model,

Another phonetic exercise would be to ask them to
practice a command and a request side by side, preferably, aiter the
model of a native speaker,

2nd stage

At this stage negative commands and requests In the 2nd person
should be practiced.

[t is assumed that the learners have by this time inter-
nalized the auxiliary do in the negative form of the simple present,

Don’ t talk in falling intonation should be contrasted with
Please don’t talk in falling-rising intonation.
A number of sentences should be given so that the learners can

see agaln the difference between a command and a polite request,
e e ————
— \
ﬁ

Don’ t do it again!

Don’ t speak 30 loudly!

Don’ t spill this coffee!

Don’ t make such a mess in the room!
Don’ t shout in the corridor!
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Don’ t go home!

Don’t run away!

Don’ t climb that tree!

Don’ t ook out of the window!
Don’t eat ice cream today!

~NT -/

Please don’t do it again.
Please don’t speak so ioudly,
Please don’t spill this coffee.

3rd stage

The approach is still predominantly mechanical.

The learners can be given different transformation
exercises starting with the command in the second person, going
ots to the polite requasts, negative commands and negative polite
requests, e, g,

Open the window! Please open the window.
Don’ t open the window! Pleage don’t open the window.

In compiling teaching materials the authors will have
to thank of exercises dealing with several verbal forms and
tenses, e, g. Go to the door! What is he dcing? What has he just
done?5

At this stage let with commands In the first person
singular and plural ang tne third person singular and plural should
+e Introduced, . :

Sentences like L&t me have a look,
Let”s have a locks should be practiced,

They should be ncorporated into everyday situations in and out of
the class.

Let’' s have a party! Yes, let’s.

Let’ s skip the lesson! Yes, let’s.

Let John/itimn fetch the newspaper.

Let Mary/her play the piano.

Let them play the piano, Let the Osmonds sing.
L.et Dad open this bottle,

88




. The following substitution table could be
suggested: .

’* 1

me fetch the newspaper
LET 's switch on the TV

John /him join the others

Mary/her open the chocolate box

the Brownsfthem | talk to my brother:
repair the door

A stock of set phrases in the imperative should be used in ap«
propriate situations, e. g,

Have a good time!
Have another cake!
Have a drink!
Have a cigarettel

Dealing with such phrases it is especially important
to clarify their meaning, as our learners very often confuse them
with interrogative sentences, which results in misunderstanding.
Have a cigarette! Imate cigaretu? Apart from the intonation, the
structures mn the two languages are identical. As this is an ideal
area for negative transfer from SC, attention should be paid to the
mearung of sych expressions. Moreover, being very frequent in
collequial speech, they should become part of the active repertoire
of the learners,

4th stage

This is the beginning of the cognitive approach.
Revision of the material mastered So far is necessary. The pupils
stiould be given an expianation of the difference between the com-
mands and polite requests and warned that the wrong intonation
may resuit in misinterpreted messages.

Some translation exercises from SC into E could he
giveu to prompt the explanations.
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Izadjite iz sobe! Molim vas izadjite iz sobe,
Ne otvaraj radio! = Molim te ne otvaraj radio.
Ne slusaj &to on govori. Molim te nemoj sludati 5to on govori.

In the commands with let the difference between let as an intro-
ductory particle and let as a transitive verb should be clarified.

Let's go! - hajdemo! as opposed to let us go - dopusti da 2demo, *
Since in the 3rd person plural the difference in meaning between

let’ em go and let them go is not clearly felt, no special point
should be made of it,

Negative commands with let should be introduced.

Let’ s not open the door.

Let us not open the door.

Let’s not look at the title of that book.
Let us not go to the party.

Being quite advanced at this stage the learners
should be told that the negated commands of the third person can
take only one form

Let him
her
them not do it again,

Oun the other hand the verb let is negated as follows:
him
Don’t let her du it again,
them

Bus as negated commands of the third person are
quite infrequent in everyday language - Mira Vlatkovié reports only
two examples from the Corpus - the teachers should not spend much
time practicing them,
Sotne translation exereises could be of some help:

Meka ne popiju ono mlijeko,

Neka djeca ne razbiju prozor.

Neka se Mary ne igra s onom luticom.
Neka ne prolaze onom ulicorn., ete,
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Indirect commands will be treated fully in the paper
on reported speech, but some examples can be given to the learners
while practicing imperatives to avoid the use of imperative and don’ t
forms, e.g. Pazi da ne razbijed prozor - Be careful not to break the
window.

Pazi da ne prolijes mlijeko.
Pazi da ne izgubid novee.
Pazi da ne zakasnis.

Reci mu da dodje. + Tell him to come.
Reci mu da ne dodje. Tell him not to come, etc.
5th stage

The imperalive with overt subject should be
introduced.

2nd person You open the door, negative Don’ i you open that door.
ird person Scrmeone open the door, negative Don’ t anyone open

the door. Everybody shut Your eyes.

Jack and Susan, stand over there.

The students should be informed that imperatives can be made

only from dynamic verbs, though stative verbs can sometimes

ne interpreted as dynamic. Know the answer by tomorrow (learn it),

6

Emphatic {persuaswe}? imperatives should be introduced at the
fifth sta_>,

Do come again!

Do have some more sherry!
Do shut your efes!

Translations into SC should be practiced.

Dajte, dodjite opet.
Hajde; wzniife jo$ Serija.
ete.

imperative tags should be mentioned here:

Shut your eyes, will you?
Let's go for a walk, shall we?
Stop shouting, will you?
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Imperative tags have been treated in the paper on modal verbs. 8
NOTES

1. Mira Vlﬁtkovié, The Imperative in English and Serbo-
-Croatian, unpublighed YSCECP Study, p. 1.

2. M. Vlatkovlé, Ibidem, p. 15.

3. Other forms of polite requests have been dealt with in
my paper on modal verbs, Pp. 49-70.

4, M. Viatkovié, Ibidem, p, 18,

5, Such exercises have been suggested in my paper Teaching
the Preaent Perfect Tense in the SC Speaking Area, pp. 71~

6. R. Quirk, A Grammar of Con_temporary English, p. 405.

7. R. Quirk, Ibidem, p. 406,

a8, M. Vilke: Teaching Modal Verbs to SC Learners of English,
pp.49~70.
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